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Palo Alto Unified School District

Mission  Statement

Our mission is to enable all students to:

• strive for academic excellence,

• acquire the knowledge and skills that support learning,

• value creativity and life-long learning,

• demonstrate respect for self and others, and

• participate meaningfully in our democratic society and interdependent
global community.

Organizational Vision

To be nationally recognized for educational and instructional excellence, for the
quality of our graduates, and for leadership in the field of public education at the
local, state, and national levels.

Purpose

Our purpose is to foster powerful student learning for all students by ensuring that
they develop the academic and intellectual competencies and personal attributes
to be life-long learners, responsible citizens, and productive members of society.



Organizational Operating Values

The following values and their corresponding attributes help center our interaction and work with
one another as staff, students, parents, and community, as we continue to pursue educational
quality for each and every student.

Respectful and
Caring
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Honesty
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Integrity
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SUPERINTENDENT’S MESSAGE

Background of Strategic Planning
In 2001 the Board of Education approved a Strategic Plan, for the time period 2001 through 2004, designed to achieve the
next level of excellence for PAUSD students.  In early 2004 that plan was reviewed and revised based on public input on
future goals at an intensive three-day work session involving staff, students, and community followed by Board discussion and
action at critical budget meetings.  In April the Board adopted a revised Strategic Plan for 2004 through 2007.  Goals related
directly to educational excellence were refocused to ensure that they accurately reflected current data and the educational
values and priorities of our community.  Goals related to educational support were revised in light of accomplishments,
changed economic and employment conditions, and accumulated data.

The new plan also addressed issues that had emerged since the original plan was developed, including the ramifications of
stress experienced by students and the challenge of reduced educational funding.  Following Board adoption of the plan, staff
developed a detailed work plan of specific strategies to pursue the strategic goals in the 2004-2005 school year which was
then updated for 2005-2006, the second year of the plan.  Goals also were shared with principals to be used in the
development of school site plans.

The District’s Strategic Plan, 2004-2007, focuses on two goal areas:  Educational Excellence, comprising four sub-goals, and
Educational Support, comprising two sub-goals. In addition, the Board selected three priority focus areas within those goals as
follows:

•  Examine and improve the K-12 writing program with a focus on consistent expectations, instructional practices, and
assessments so that every student is appropriately challenged and supported.

• Increase the District’s ability to support the social-emotional-physical needs of students through community
collaborations (e.g., SHARE, Adolescent Counseling Services, the Drug and Alcohol Committee, and Social Norming).

•  Continue the District’s efforts to monitor the progress of each student through the Kid-by-Kid approach, and assess
the effectiveness of selected programs designed to challenge and support students.

State of the District:  Report
Parts I and II of this annual report summarize activities undertaken over the year in support of the six sub-goals and three
focus areas.  They provide data which indicate progress made toward the goals and data that provide a basis for further
discussion and analysis.  Each section ends with possible next steps that build on progress already made and that support
continued progress toward the goals in the coming year.   Part III of this report summarizes the ongoing necessary work of the
District in each division.

As you will note, the heart of our work--continuous improvement of the instructional program--requires a long-term
commitment over multiple years.  The activities undertaken in support of the District’s goals and priorities and the next steps
outlined for 2006-2007 reflect this steady improvement process.  Our ultimate goal is to develop, implement, evaluate, and
improve the programs of focus so that they become institutionalized in every classroom in the District as best practices.  As in
any successful organization, public or private, implementing and institutionalizing change is accomplished over a three- to five-
year period.

State of the District:  Context
It should be noted that the District experienced for the first time in 2004-2005 the full impact of the $6.5 million budget
reductions.  Those reductions, coupled with the increase in enrollment of more than 600 students over the preceding three
years, gave rise to new areas of need, particularly regarding the social-emotional-physical health of students.  Due to the
passage of Measure A in the spring of 2005, an increase in Palo Alto Partners in Education (PIE) donations, and growth in
property tax revenue, the District was able to make some vital restorations to staff and programs at our sites for the 2005-2006
school year.  Of ongoing concern, however, is our inability to restore over $4 million in reductions, many of which came from
centralized services.  This has affected the ability to provide necessary support to the sites, to develop curriculum for the
future, to respond to requests from the parent community, and to pursue emerging Board interests.  It has also lengthened the
timeline for moving forward toward the District’s strategic goals.
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New challenges imposed by an increasing number of state and federal mandates have redirected staff time to such things as:

•  Implementation of the California High School Exit Exam (CAHSEE) which is required for all students beginning with
the graduating class of 2006.

•  Expansion of the Beginning Teacher Support and Assessment (BTSA) Induction program which placed on districts
the responsibility to provide credential training leading to the Professional Clear Teaching Credential (in addition to
BTSA coaching services).

•  Development of a comprehensive Wellness Policy for implementation in the fall of 2006.

•  Development of a Steroids Use Policy for implementation in the fall of 2006.

•  Recognition of the State Textbook Adoption Cycle and the necessity to conduct curriculum reviews and to adopt new
standards-aligned textbooks within the required time frame.  (Social Studies State Adoption was in 2005-2006;
District curriculum review and textbook adoption is expected to follow in 2006-2007.)

Other legislation is pending and must be monitored.  One example is the “pre-school for all” initiative which, if passed, would
have major impact on school districts.  Finally, we are experiencing a growing demand for more personalized programs and
services along with a growing number of students with complex social/emotional and learning issues.

Conclusion
Through the cycles of budget reductions and increased mandates, the District has experienced a decreased ability to respond
to increasing demand; we are unable to respond as we would like in such areas as providing support services to the schools,
working with parent requests and concerns, researching new program ideas, evaluating and modifying intervention programs
for our changing demographics, and supporting our schools to welcome a steadily increasing enrollment.  On the other hand,
the District has continued to offer a broad, enriched curriculum pre-K to adult.  It has continued to focus on ensuring the
highest quality teaching and learning environment for students and on ensuring that students achieve at high levels.  It has
continued to make progress on the strategic goals and focus areas.   In order to do this, the District has focused all of its
remaining resources on maintaining a rich, varied, high quality educational program in its schools.  This is our core business;
and we continue to do it well, as the data in this report indicate.

In PAUSD excellence is by design, not by chance.  In the face of ongoing challenges related to school funding, we remain
committed to providing our students an education that ranks among the best in the nation.  In partnership with our supportive
community, the District will continue to meet those challenges and ensure continuous improvement through focusing our
resources on District priorities.

Mary Frances Callan
Superintendent



3

EXECUTIVE SUMMARY OF THE STATE OF THE DISTRICT REPORT

This State of the District Report provides an annual summary of progress on the PAUSD Strategic Plan and other ongoing
work in the District. It is organized as follows:

Part I summarizes for Board Goal Area 1 progress made and work undertaken in 2005.  Data and discussion relevant to
Goals 1a, 1b, 1c, and 1d are included in this section.

Part II summarizes for Board Goal Area 2 progress made and work undertaken in 2005.  Data and discussion relevant to
Goals 2a and 2b are included in this section.

Part III summarizes the ongoing work of the District that provides the foundation for supporting the Strategic Plan.
Mandatory District operations and data from the Business Services and Human Resources departments are provided.

An appendix presents a list of acronyms used in the report.

Part I:  Progress on Board Goal Area 1 for 2005-2006

Goal Area 1:  Educational Excellence

Thoughtful, resilient students with a passion for learning . . . fostering the genius in each child.

GOAL 1a.  Ensure academic growth and achievement and appropriate challenge for all
students so that every student makes at least a year’s growth each year.

GOAL 1b.  Close the achievement gap among students in different racial/ethnic groups by 20%
each year as measured by individual student gains on multiple measures.

The core mission of PAUSD is to ensure that all students succeed at high levels.  Believing that all students can
and will succeed with appropriate support and time, the District is committed to assisting students to achieve
their highest potential. High standards, continual review of assessment data, school intervention programs,
parent engagement, quality tutorial programs, and ongoing reflective dialog with staff, students, and parents will
help the District achieve this mission.

Goals 1a and 1b are closely interrelated and are at the heart of our mission. Within the overall pursuit of this
two-part goal, the focus areas for the District this year are:

• Examine and improve the K-12 writing program with a focus on consistent expectations, instructional
practices, and assessments so that every student is appropriately challenged and supported.

• Continue the District’s effort to monitor the progress of each student through Kid-by-Kid processes so that each
student can be appropriately challenged and supported.

• Evaluate and improve selected programs and services (complete evaluation of the Literacy Academy,
Connections, and the high school support/intervention programs [AVID, Focus on Success, and Study
Skills] for 2004-2005; begin evaluation of the Math Academy and Summer School intervention programs for
2005-2006).  

In addition, Goal 1b supports the District’s commitment to closing the existing gap in achievement.  It primarily
addresses two areas:

• Gaps in student achievement at all levels between African-American or Hispanic students and White
non-Hispanic students.

• Over-identification and under-identification of particular students in aspects of the PAUSD program.
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Summary of Progress on Goals 1a and 1b

One Year’s Growth or More, Grades 3-11
One year’s growth or more, for purposes of this report, is defined as maintaining an advanced or proficient score
on the California Standards Tests (CSTs) from spring 2004 to spring 2005, or, if not at least proficient spring
2004 making substantial progress toward achieving proficiency from spring 2004 to spring 2005.  (For a more
complete explanation of “A Year’s Growth,” please see page 22, “Measuring A Year’s Growth or More in the
Grade Level Curriculum.”)

• On the California Standards Test in English/Language Arts (CST ELA), 86% of students in grades 3-5, 84%
of the students in grades 6-8, and 82% of the students in grades 9-11, made one year’s growth or more
from spring 2004 to spring 2005.  This includes 74%, 78%, and 75% at each grade level span, respectively,
who maintained their advanced or proficient score.

• On the California Standards Test in Mathematics (CST Math), 86% of students in grades 3-5, 81% of the
students in grades 6-8, and 74% of the students in grades 9-11, made one year’s growth or more from
spring 2004 to spring 2005.  This includes 77%, 71%, and 69% at each grade level span, respectively, who
maintained their advanced or proficient score.   

Closing the Achievement Gap
Achievement data for students in grades 3 through 8 are disaggregated to address closing the achievement gap
between White non-Hispanic students on the one hand, and African-American and Hispanic students on the
other.  These data showed:

•  On the CST ELA, the gap was reduced for African-American students by 13.5% and for Hispanic students
by 0.0%.

•  On the CST Math, the gap was reduced for African-American students by 5.3% and for Hispanic students by
7.4%.

Appropriate Challenge for Every Student
The question of whether PAUSD is providing an appropriate challenge for all students is addressed only in part
by measures of student achievement.  Academic challenge is difficult to gauge on traditional measures.  The
concept of challenge also suggests stress and related concerns, which may accompany high academic
expectations.  The California Healthy Kids Survey (CHKS) provides a measure of appropriate challenge by
surveying the “external assets” of high expectations and meaningful participation in the school environment.
(See page 21.)   

The concept of appropriate challenge as operationalized by CHKS provides a measure of the relationship
between the academic goal and the social/emotional/physical goal set forth in the Board’s Strategic Plan.
Academic excellence as exemplified by most PAUSD students through high levels of content knowledge and
skills is not a sufficient educational outcome without social, emotional, and physical health.

Other Measures of Academic Progress

• On the subject-specific CSTs that nearly all secondary students in PAUSD take (Algebra I, Geometry,
Algebra II, Biology, Chemistry, World History, and U.S. History), 65% to 77% of students scored advanced
or proficient, with 30% to 56% scoring advanced.

• On the K-5 Assessment Portfolio Reading Benchmarks, 88% to 91% of all students in grades K-5 met or
exceeded the grade level reading benchmark on the May 2005 assessment.

• On the Educational Records Bureau Writing Assessment Program (ERB WrAP), for fall 2005, the
percentage of students scoring at or above grade level standards ranged from 78% at grades 4 and 6 to
92% at grade 10.

• On the Mathematics Assessment Resource Service (MARS) test, in 2004-2005, 89% and 94% of students
in grades 3 and 5, respectively, scored at or above standards, with 55% at grade 3 and 67% at grade 5
scoring at the highest level.
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• On the California High School Exit Exam (CAHSEE) in spring 2005, 96% of students in the Class of 2007
tested passed the English/Language Arts portion of the CAHSEE and 97% passed the Mathematics portion
of the CAHSEE.

• PAUSD high schools consistently have high percentages of students successfully completing Algebra I by
the end of grade 9 (91%), taking Advanced Placement or Honors classes (46%), completing the University
of California A-G admissions requirements (73%), taking the College Board Scholastic Achievement Test
(SAT) (91%), and going on to attend two-year (18%) and four-year colleges (74%).

• PAUSD schools scored between 854 and 975 on the 2005 Growth Academic Performance Index (API).
This reflects a very high level of academic achievement for PAUSD students as a group, as measured by
standardized tests.

Activities Undertaken in Support of Goals 1a and 1b

Our work to achieve Goals 1a and 1b has been advanced by the following:

• The collection of multiple years of test data both for individual students and groups and the analysis of these
data through disaggregation and from the standpoint of a year’s growth.

• Completion of the program evaluation of the Literacy Academy and revisions to improve the effectiveness of
the program.

• The development of curriculum units which reflect the standards, the writing matrix for grades 2-5, and
grades 6-8, and the commitment to best practices in the teaching of writing.

• The development of a writing matrix for grades 9 and 10 to extend the vertical continuum for the teaching of
writing at progressively more complex levels.

• The use of Kid-by-Kid processes and Human Services Teams to inform program placements, instructional
adjustments, and interventions.

• The examination and articulation of Kid-by-Kid processes as they have been developed and refined at the
secondary level.

• The implementation of a clear professional development plan for teachers in elementary literacy and math
and the resulting increase in teachers’ skills for addressing students’ language and concept development
needs.

• The implementation of staff development training at the middle school level in the Elements of Instruction,
both basic and advanced, to increase knowledge and practice in the differentiation of instruction in all
subject areas.

• A professional development program that has maintained focus and coherence over a period of years,
rather than providing only short term attention to a succession of topics.

• In-depth, spirited professional development and community discussions on closing the achievement gap,
commitment to improving communication with parents of students of color, and efforts to build
understanding of the issues related to addressing this issue.

Achievement of these goals has been impeded by the following:

• Insufficient time for studying and discussing students and programs in depth and for site-based and
districtwide staff development for teachers, teacher leaders, and administrators.

• Continued reduction in staff time for leadership, training, and coaching in curriculum and instruction and for
program development and implementation.
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Next Steps on Goals 1a and 1b

We will continue to improve our analysis of assessment data and our use of that data to monitor progress of
individual students.  Assuming resources will be available or priorities can be realigned, important next steps on
Goals 1a and 1b would include:

• Focusing professional development on writing, including:

• Staff development for implementation of the writing curriculum units (including differentiation strategies)
developed by teachers in 2005-2006 to support the writing standards and writing matrix grades 2-5.

• Staff development for implementation of the writing curriculum units (including differentiation strategies)
developed by teachers in 2005-2006 to support the writing standards and the middle school writing
matrix for grades 6-8.

• Staff development on the content and strategies indicated by the new writing matrix for grades 9 and 10
and development of curriculum units that support the content standards and matrix.

• Support for the Research Report pilot currently under development at Gunn High School.

• Implementing improved procedures for placement and monitoring of English Learners.

• Designing and implementing Specially Designed Academic Instruction in English (SDAIE) strategies training
for regular education classroom teachers to better meet the need of English Learners in regular classrooms.

• Providing support to teachers for the use of math pre-assessments and the implementation of the Gifted and
Talented Education (GATE) extensions for math in grades K-5.

• Developing alternative program and support options for students at risk of not graduating due to limited
credits and failure to pass the California High School Exit Exam (CAHSEE), including early identification of
these students.

• Expanding implementation of “Take a Closer Kid Look Early” (TACKLE), a PAUSD early intervention
program for struggling readers, including:

• Providing K-1 teachers with a toolkit of materials and training to support TACKLE implementation.

• Expanding the parent involvement component of the TACKLE program.

• Supporting training in Teacher Expectations and Student Achievement (TESA) to develop teacher skills in
communicating high expectations to all students.

• Expanding options for alternative learners and continuing study of the needs and program possibilities for
these students.

GOAL 1c: Foster social-emotional-physical health and resilience in every student as measured
by improved student behaviors.

GOAL 1d: Provide diverse avenues for student success that honor the unique talents and
abilities of each child.

Goals 1c and 1d recognize the District’s commitment to developing individuals who are academically able,
socially and emotionally healthy, and appreciative of visual and performing arts.  The fulfillment of this goal
results in citizens who are well-rounded and positive contributors to a democratic society.

Because of their interrelationship, the discussion of these two goals is integrated in this report.  The focus area
for the District this year under Goals 1c and 1d is as follows:

• Increased ability to support the social-emotional-physical needs of students through community
collaborations (e.g., SHARE, Adolescent Counseling Services, the Drug and Alcohol Committee, and Social
Norming).
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Summary of Progress on Goals 1c and 1d in 2005

• On the second biennial administration of the California Healthy Kids Survey (CHKS) in 2003-2004, PAUSD
had sufficient participation at each grade level, grades 5, 7, 9, and 11, to provide useful baseline data for
analysis and discussion.  The third biennial administration of CHKS was completed in the fall of 2005.
Results from that administration will be available in the spring of 2006.

• Progress has been made in utilizing CHKS to identify and measure aspects of Goal 1c.  The results from
CHKS are closely aligned with the three areas of “whole child” education identified by the American
Institutes for Research (AIR).  (See page 47.)

• The 2003-2004 results provide a baseline for measuring progress on Goal 1c.  The CHKS results are
reported by grade level.  A sample of survey responses is included for each of the three whole child
education areas.

• In the area of risk and prevention, baseline measures are presented on safety, drug, alcohol and
cigarette use, bullying, exercise, and depression.

• In the area of external assets, baseline measures are presented on relationships, expectations, and
participation in each of four environments: school, community, peer, and home.

• In the area of internal assets, baseline measures are presented on cooperation and communication,
self-efficacy, empathy, problem solving, self-awareness, and goals and aspirations.

• The Fitnessgram, the state-designated physical fitness test, is given each spring to all students in
California in grades 5, 7, and 9.  This test measures six specific physical fitness standards.  For
2004-2005, 40% of PAUSD students in grade 5, 39% in grade 7, and 61% in grade 9 met all six standards.
(See page 50.)

• Data on PAUSD student participation in community service, enrollment in visual and performing arts
courses, and participation in high school athletics are presented as other measures of student talent and
success.  The schools continue to have high participation rates in the arts and in athletics.

Activities Undertaken in Support of Goals 1c and 1d

Our work to achieve Goals 1c and 1d has been advanced by the following:

• Adoption of site goals related to Goals 1c and 1d in the School Development Plans, K-12.

• Adoption by the Board in the spring of 2004 of the District’s new Nutrition Policy (which addresses a portion
of the federal mandate for adoption of a Wellness Policy) and change in the types of foods sold in the
schools.

• Increased support from various agencies in the community.

• Increased efforts to educate the community about student needs and the results of pressure and stress.

• Clear definition of aspects of whole child education through the AIR study.

• Availability of baseline data from the biennial state-mandated CHKS on aspects of whole child education.

• District-wide leadership review in spring 2005 of CHKS survey results and implications.

• Availability of a wide variety of academic and non-academic programs at all levels, providing opportunities
for students to participate and excel.

• Presentation to parents and students of information on alternative pathways to success.

• Review of legal guidelines for parents with regard to student parties, underage drinking, and traffic safety.

• Discussion with parents and community about college applications.

• Ongoing campaigns at all secondary schools emphasizing positive student behaviors regarding substance
abuse and bullying.

• Continued participation by secondary schools in Stressed Out Students and Social Norms projects.
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Achievement of this goal has been impeded by the following:

• Ongoing dilemma of maintaining high expectations and healthy challenge while avoiding harmful stress.

• Transportation issues that limit participation by VTP students in after-school enrichment and recreational
programs.

• Insufficient time and staff for fully implementing activities that support social and behavioral goals (Social
Norms, alternative program development).

Next Steps on Goals 1c and 1d

We will continue to cultivate relationships with community organizations that have been instrumental in
publicizing and addressing these issues. Important next steps toward achieving Goals 1c and 1d will be:

• Design and implement training for teachers and administrators on how to recognize increased anxiety and
potentially dangerous behavior in students, and provide additional support through Mental Health resources.

• Resolve the issues surrounding bus transportation and access of VTP students to after-school enrichment
and recreational programs.

• Continue to increase student access to technology tools at school sites through redistribution and
acquisition of equipment within budgetary confines.  Write a new District Technology Plan for 2007-2012
seeking state, federal, and District approval.

• Provide additional opportunities for parents to participate in their students’ education, including:

• Continue to offer Parent Institutes in English and Spanish and incorporate parent involvement training.

• Convene a series of meetings for parents of color and school district staff to focus on both academic
and social-emotional-physical needs of students.

• Support site efforts to involve more parents of color in their ongoing programs.

• Seek regular feedback from families on District parent education programs.

• Expand efforts to address issues of identity safety, bullying, and related cyber threat concerns.

• Implement suggestions for healthy living addressed in Wellness Policy planning.

• Continue review of alternative program options for non-traditional learners.

• Expand alternative program options for all students in partnership with other local districts.

• Expand drug and alcohol committee to form a community collaborative in support of Social Norms
philosophies.

• Examine data provided by the California Healthy Kids Survey (CHKS) and plan improvements indicated.

• Continue to collaborate on library services with the City of Palo Alto sharing resource offerings to support
students and staff.
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Part II:  Progress on Board Goal Area 2 for 2005-2006

Goal Area 2: Educational Support

An informed and engaged community . . . enhancing public and private support for public
education.

GOAL 2a: Cultivate and sustain an informed and supportive community through effective
use of and collaboration with local and state groups.

Goal 2a supports the District belief that an engaged community will add to the District’s capabilities and will
assist the District in maintaining a superior educational program.

Summary of Progress on Goal 2a in 2005

• The Superintendent and Cabinet continued to work collaboratively with the Board to ensure that issues in the
community were addressed.  This was done through individual phone conversations, meetings, email, and
Board reports.

• The Superintendent and Cabinet continued to meet with District, community, state, and national groups to
discuss education issues and funding of public education.  Examples include:  American Association of
School Adminstrators (AASA), Association of California School Administrators (ACSA), Palo Alto Chamber
of Commerce, California School Employees Association (CSEA), Superintendent’s Community Discussion
Group, Diversity Committee, Northern California Superintendents, Palo Alto Educators Association (PAEA),
Partners in Education (PIE), Building For Excellence Program Review Committee, Property Committee,
PAUSD Parent Teacher Association (PTA), Palo Alto Rotary, Palo Alto Realtors Association, Santa Clara
County Office of Education (SCCOE), Schools for Sound Finance (SF2), Site Council representatives, and
Suburban School Superintendents (SSS).  District administrators also visited each school site and most
classrooms.

• Three editions of the community newsletter and six editions of the PAUSD employee newsletter were
distributed in calendar year 2005.

• Three District curriculum nights were implemented to provide the community with an overview of the
District’s focus areas.

• Increased number of televised Board study sessions were held.

• Broad-based community input on program priorities was sought through surveys, community meetings, and
telephone polling.

Achievement of this goal has been impeded by the following:

• Reduced staff time has made it necessary to be more selective about what meetings and events to attend.

• Increased responsibilities because of staff reductions make it difficult to have more than one staff member
attend organizational meetings.  This has also slowed the sharing of new information and ideas.

Next Steps on Goal 2a

Next steps for Goal 2a will be:

• Continue to participate in a wide variety of community, state, and national organizations relevant to the
PAUSD mission.

• Continue to hold voluntary brown bag lunches with staff at school sites in spring 2006.

• Continue to offer curriculum nights to the community on District priority focus areas.

• Conduct a process to engage the community in discussions of types of new programs the community would
be interested in considering should new sources of funding become available.

• Engage the community in a broad-based discussion of the possibility of considering changes in attendance
areas based on changing population density areas projected for Palo Alto.
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GOAL 2b: Develop new, diverse, stable revenue streams to support our educational
programs and facilities for students.

Progress was made this year through the passage of the Measure A parcel tax and the efforts of the Partners in
Education (PIE) program to raise funds for Palo Alto schools.  More than $2 million in site-based reductions were
restored at the sites resulting in continuation of programs that meet the needs of all children.  Additional
resources are needed to restore the continuing $4 million in budget cuts that have impacted District-based
staffing and instructional support required to move District goals forward.   In addition, a major commitment of
funding will be needed to allow for the upgrading of facilities and infrastructure to accommodate increasing
enrollment and to stay current with informational and instructional technologies for the future.

 
Summary of Progress on Goal 2b in 2005
• The community approved the renewal and increase of an existing parcel tax so that class size reduction and

valuable programs and services could be continued.

• The Partners in Education (PIE) foundation was formed to ensure a constant revenue stream for programs
and services vital to the District.

• The Superintendent and cabinet worked collaboratively with the Board to ensure that Board members are
current on the impact of state-level decisions on the District and to inform local budget decisions.

• Negotiations were completed with classified, certificated, and non-represented employees, in spite of having
the majority of available dollars absorbed by escalating health benefit costs.

• The Garland site was leased, creating $650,000 in additional revenue.

Activities in Support of Goal 2b
• Activities are listed above.

Achievement of this goal has been impeded by the following:

• Steady increase in enrollment across the grade levels requiring additional staff and stretching facilities use.

• Growing demand in the community to examine new programs for possible implementation.

• Increased demand from employee groups to ensure that salaries keep pace with cost of living increases.

Next Steps on Goal 2b

Next steps for Goal 2b will include:

• Develop a 20-year Facility Master Plan incorporating educational and facility design specifications,
renovation, planned maintenance, as well as a financing plan and schedule.

• Plan for an orderly and thoughtful future expansion of facilities due to enrollment projections that forecast
continued increasing enrollment over the next decade.

• Continue to work with employee associations to negotiate fair and responsible compensation.

• Work collaboratively with employee groups to develop more cost effective health benefit coverage.

• Update plan for lease administration and civic center use.
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Part III:  Ongoing District Work

In addition to work toward the goals of the strategic plan, each division of the District manages ongoing work related to its
specific mission within the organization.

• Educational Services focuses leadership and resources on curriculum development, instruction, assessment, and
professional development. This division also directs special education, alternative programs, psychological services,
counseling services, central attendance, and instructional technologies and provides support on a day-to-day basis to
staff, students, parents, and the community through a broad array of programs.

• Human Resources oversees employee relations and the collective bargaining process; recruiting, selection, assignment,
evaluation, and termination of staff; maintenance of personnel records; and employee payroll and benefits.

• Business Services is responsible for budgeting, accounting, financial reporting, liability and property insurance, facilities
and grounds maintenance, capital projects, food services, transportation, information technology, and risk management.

The ongoing work of these departments is designed to support the strategic goals by providing rich and balanced services to
students, parents, and staff. Part III presents highlights of this ongoing work in 2005, as well as Business Services and Human
Resources data of general interest.

This review of accomplishments and work in progress shows the dedication and effectiveness of District and school staff, the
focused improvement efforts that have been implemented, and the resulting excellent academic achievement of our students.
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PART I: GOAL AREA 1  

Educational Excellence
Thoughtful, resilient students with a passion for learning . . . fostering the genius in
each child.

GOAL 1a: Ensure academic growth and achievement and appropriate challenge for all
students so that every student makes at least a year's growth each year.

GOAL 1b: Close the achievement gap among students in different racial/ethnic groups
by 20 percent each year, as measured by individual student gains on
multiple measures.

GOAL 1c: Foster social-emotional-physical health and resilience in every student as
measured by improved student behaviors.

GOAL 1d: Provide diverse avenues for student success that honor the unique talents
and abilities of each child.

GOAL 1a:  Ensure academic growth and achievement and appropriate challenge for all students so
that every student makes at least a year’s growth each year.

GOAL 1b:  Close the achievement gap among students in different racial/ethnic groups by 20% each
year as measured by individual student gains on multiple measures.

The core mission of PAUSD is to ensure that all students succeed at high levels.  Believing that all students can and will
succeed with appropriate support and time, the District is committed to assisting students to achieve their highest potential.
High standards, continual review of assessment data, differentiation of instruction based on student need, school intervention
programs, parent engagement, quality tutorial programs, and ongoing reflective dialog with staff, students, and parents will
help the District achieve this mission.

Goals 1a and 1b are closely interrelated and are at the heart of our mission. Goal 1a primarily addresses three areas:

• Interventions for all students achieving below grade level expectations on identified performance standards.

• Processes to identify students at all levels of achievement who are not making at least a year's growth in
achievement each year.

• Programs and services to appropriately challenge students achieving at or above grade level.

Also under Goals 1a and 1b, the Board identified priority focus areas for 2005-2006:

• Examine and improve the K-12 writing program with a focus on consistent expectations, instructional practices, and
assessments so that every student is appropriately challenged and supported.

• Continue the District’s effort to monitor the progress of each student through Kid-by-Kid processes so that each student
can be appropriately challenged and supported.

• Evaluate and improve selected programs and services (complete evaluation of the Literacy Academy, Connections,
and the high school support/intervention programs [AVID, Focus on Success, and Study Skills] for 2004-2005; begin
evaluation of the Math Academy and Summer School intervention programs for 2005-2006).

Goal 1b supports the District’s commitment to closing the existing gap in achievement.  It primarily addresses two areas:

• Gaps in student achievement at all levels between African-American or Hispanic students and White non-Hispanic
students.

• Over-identification and under-identification of particular groups of students in various programs.
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The achievement of Goals 1a and 1b requires a commitment to monitoring the progress of individual students and addressing
each student’s unique learning needs.  While the data presented in this report are necessarily summary data, school
administrators and teachers receive and review individual student data and assessment results in order to monitor
achievement and plan appropriate interventions and support programs.  In PAUSD the Kid-by-Kid process is used to
accomplish this.

• Kid-by-Kid is implemented differently at the different school levels.

• At the elementary level, the site principal and teachers review each individual child’s progress in order to plan
appropriate support programs.

• At the secondary level site administrators, teachers, and counselors review individual student data and
assessment results through Human Services Team meetings to identify appropriate interventions for students
needing additional support.

The presentation of Goals 1a and 1b is integrated in this report because of their close relationship.

Summary of Progress on Goals 1a and 1b

One Year’s Growth or More, Grades 3-11

One year’s growth or more, for purposes of this report, is defined as maintaining an advanced or proficient score on the
California Standards Tests (CSTs) from spring 2004 to spring 2005, or, if not at least proficient spring 2004 making
substantial progress toward achieving proficiency from spring 2004 to spring 2005.  (For a more complete explanation of
“A Year’s Growth,” please see page 22, “Measuring A Year’s Growth or More in the Grade Level Curriculum.”)

• On the California Standards Test in English/Language Arts (CST ELA), 86% of students in grades 3-5, 84% of
the students in grades 6-8, and 82% of the students in grades 9-11, made one year’s growth or more from spring
2004 to spring 2005.  This includes 74%, 78%, and 75% at each grade level span, respectively, who maintained
their advanced or proficient score.

• On the California Standards Test in Mathematics (CST Math), 86% of students in grades 3-5, 81% of the
students in grades 6-8, and 74% of the students in grades 9-11, made one year’s growth or more from spring
2004 to spring 2005.  This includes  77%, 71%, and 69% at each grade level span, respectively, who maintained
their advanced or proficient score.

Closing the Achievement Gap

Achievement data for students in grades 3 through 8 disaggregated to address closing the achievement gap between
White non-Hispanic students on the one hand, and African-American and Hispanic students on the other.  These data
showed:

•  On the CST ELA, the gap was reduced for African-American students by 13.5% and by 0.0% for Hispanic
students.

•  On the CST Math, the gap was reduced for African-American students by 5.3% and by 7.4% for Hispanic
students.

Appropriate Challenge for Every Student

The question of whether PAUSD is providing an appropriate challenge for all students is addressed only in part by
measures of student achievement.  Academic challenge is difficult to gauge on traditional measures.  The concept of
challenge also suggests stress and related concerns, which may accompany high academic expectations.  The California
Healthy Kids Survey (CHKS) provides a measure of appropriate challenge by surveying the “external assets” of high
expectations and meaningful participation in the school environment.  (See page 21.)

The concept of appropriate challenge as operationalized by CHKS provides a measure of the relationship between the
academic goal and the social/emotional/physical goal set forth in the Board’s Strategic Plan.  Academic excellence as
exemplified by most PAUSD students through high levels of content knowledge and skills is not a sufficient educational
outcome without social, emotional, and physical health.
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Other Measures of Academic Progress

• On the subject-specific CSTs that nearly all secondary students in PAUSD take (Algebra I, Geometry, Algebra II,
Biology, Chemistry, World History, and U.S. History), 65% to 77% of students scored advanced or proficient,
with 30% to 56% scoring advanced.

• On the K-5 Assessment Portfolio Reading Benchmarks, 88% to 91% of all students in grades K-5 met or
exceeded the grade level reading benchmark on the May 2005 assessment.

• On the Educational Records Bureau Writing Assessment Program (ERB WrAP), for fall 2005,  the percentage of
students scoring at or above grade level standards ranged from 78% at grades 4 and 6 to 92% at grade 10.

• On the Mathematics Assessment Resource Service (MARS) test, in 2004-2005, 89% and 94% of students in
grades 3 and 5, respectively, scored at or above standards, with 55% at grade 3, and 67% at grade 5 scoring at
the highest level.

• On the California High School Exit Exam (CAHSEE) in spring 2005, 96% of students in the Class of 2007 tested
passed the English/Language Arts portion of the CAHSEE and 97% passed the Mathematics portion of the
CAHSEE.

• PAUSD high schools consistently have high percentages of students successfully completing Algebra I by the
end of grade 9 (91%), taking Advanced Placement or Honors classes (46%), completing the University of
California A-G admissions requirements (73%), taking the College Board Scholastic Achievement Test (91%),
and going on to attend two-year (18%) and four-year colleges (74%).

• PAUSD schools scored between 854 and 975 on the 2005 Growth Academic Performance Index (API).  This
reflects a very high level of academic achievement for PAUSD students as a group, as measured by
standardized tests.

Data and specific findings relevant to Goals 1a and 1b begin on page 20 of this section.

Activities Undertaken in Support of Goal 1a

1. To offer a well-articulated and challenging curriculum to support teaching and learning:

• Expanded the use of  the TACKLE program approach for reading interventions for students in Kindergarten and
grade 1.

• Continued to implement the Gifted and Talented Education (GATE) Three-Year Plan, approved by the Board in
May 2005 and subsequently by the State in the fall of 2005, including:

• Publication and distribution of GATE extensions for the K-5 math curriculum.

• Expanded use of math pre-assessments in grades K-5.

• Pilot of advanced level math class drawing students district-wide at middle school level.

• Pilot of extracurricular enrichment activities in math for middle school students.

• Expansion of student participation in national and international competition in mathematics, science, and
writing.

• Regular meetings of the elementary and middle school GATE advisory committees.

• Enhance the K-8 writing curriculum by:

• Development of curriculum units based on the standards and the writing matrix for grades 2-5.

• Revision of elementary core literature units, which include a strong component of writing and differentiated
instruction

• Completion of the writing matrix based on the writing standards for grades 6-8.

• Multiple professional development and collaboration sessions on writing.
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• Development of curriculum units based on the standards and the new writing matrix for grades 6-8.

• Expansion of District support of the schools’ efforts to inform parents about writing programs and
assessments through the District Curriculum Night on Writing and through production of the Middle School
Writing Program brochure for distribution to parents at Back to School Night.

• Improved the delivery of instructional interventions in elementary and middle schools in literacy and math, based
on student data.

• Continued the work of the Middle School Advisory Team 2 to implement and monitor the effectiveness of the
teaming structures used in the middle schools including improvement of communications with parents and staff.

• Supported the K-12 technology outcomes identified in the PAUSD Technology Plan (2001-2006) for students in
grades 3, 5, 8, and 12, providing in the first semester 20 workshops for K-12 staff, four half or all-day sessions
for library media staff, and individual and small group training sessions with a focus on word processing and
research and media skills.

2. To provide staff with training, instructional materials, technology, and support to appropriately challenge each student:

• Continued to support teachers with strategies for differentiating curriculum to meet the needs of all students
(including GATE, English Learners, and students in the middle) through training in the Elements of Instruction,
with a focus on middle school teachers.

• Provided professional development on writing instruction to teachers of grades K through 8 that included writing
expectations, professional development, and coaching.

• Continued to provide middle school math teachers with support in the implementation of new standards and
textbooks.

• Provided equity-focused training for teachers to support meeting the needs of diverse learners.

• Provided training opportunities (2005-2006 school year) on instructional priorities using technology tools.

• Realigned Instructional Materials Center (IMC) staff to support elementary and secondary sites.

• Provided training for secondary teachers to support the implementation of InClass (Blackboard) to improve
electronic communication among students, parents, and teachers at the secondary sites.

• Provided opportunities for principals and teachers to improve articulation within content areas and across grade
levels, with emphasis on student transitions from elementary to middle school and from middle to high school,
particularly in the areas of writing and mathematics.

• Provided training to ensure that teachers have the skills to develop and implement reasonable expectations and
accommodations for students with disabilities (such as extra time for tests or to complete assignments, etc.) and
to articulate these to parents.

• Provided training for new teachers to meet academic content standards and prepare them to meet the PAUSD
standards.

3. To monitor individual student progress to inform instructional decision-making and to ensure a year’s growth or more
each year:

• Continued the cycle of evaluations to determine the effectiveness of specific programs in accomplishing their
objectives and to make recommendations for improvement.  During the 2004-2005 school year, the following
programs were reviewed: the Connections Program at J. L. Stanford Middle School, the Literacy Academy, high
school Advancement Via Individual Determination (AVID), Study Skills at Paly, and Focus on Success (FOS) at
Gunn.

• All evaluation observations, interviews, data and materials were collected and analyzed during 2004-2005.
The Literacy Academy evaluation is completed and published.  The Connections evaluation is in final draft
awaiting review.  The high school intervention/support program evaluations are in first draft.  Specific
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demands on the principal evaluator during 2004-2005 (work on the English Learners Master Plan) and
2005-2006 (implementation of CAHSEE tracking procedures for the new graduation requirement) has
delayed completion of this work.

• During the 2005-2006 school year, the following programs were targeted for review but will not be begun
until the program evaluations listed above are completed.

• The Math Academy will complete the full evaluation of the effectiveness of the District’s Elementary
Academy programs (literacy and math).

• Summer School programs for remediation and enrichment were also identified by principals and District
staff for review.

• Reviewed and updated the District’s English Learners Master Plan that addresses identification, assessment,
placement, instructional programs, and redesignation of English Learners.

• Examined and deepened understanding and use of the Kid-by-Kid processes across the system including
defining how Kid-by-Kid processes work at the secondary levels to inform instructional adjustments and program
placements, with a particular focus on students at risk of not passing the high school exit exam.

• Provided elementary principals with professional development and coaching in Kid-by-Kid processes to enhance
reflective practices and teacher collaboration to support student achievement.

• Worked with principals, site staff, site councils, and parents to improve their understanding and use of
assessment data and reports.

• Successfully completed a Coordinated Compliance Review (CCR) Self Study and received outstanding reports
from the visiting team for our programs and implementation processes.

4. To recruit and retain high quality teachers:

• Continued to recruit high quality teachers.

• Began to develop a plan to recruit and retain a diverse teaching staff that more closely reflects the demographics
of our student population with respect to race, ethnicity, and cultural background.

• Convened focus groups of teachers of color to get feedback on how to provide better support for them.

• Implemented a plan to identify and support teachers who require additional coursework and/or subject matter
testing to comply with No Child Left Behind (NCLB) requirements.

• Implemented a plan to identify and support teachers who require additional coursework and/or testing to comply
with the SDAIE requirements for teaching English Learners in the State of California.

• Continued to implement the requirements of the Beginning Teacher Support and Assessment (BTSA) Induction
Program.

• Expanded supervisor training to develop more effective support and services to teachers, including:

• Assistant Principals - leadership training

• Instructional Supervisors - curriculum leadership and teacher supervision

• Supervisors – working with reduced coaching services for teacher improvement

• Supervisors – writing the summative evaluation

• Management and Supervisors – mandatory sexual harassment prevention training
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Activities Undertaken in Support of Goal 1b

1. To ensure high expectations and promote expanded learning opportunities:

• Used data from multiple measures to better describe the achievement gap and to improve understanding of the
work that needs to be done to close the gap.

• Provided training on ways to close the achievement gap through:

• Use of identity safety strategies in the classroom.

• Use of diversity as a resource for enhancing curriculum.

• Development of a cadre of presenters to provide diversity training for new teachers.

• Use of Teacher Expectations and Student Achievement (TESA) training and strategies to promote high
expectations for all students.

• Convened English Language Development (ELD), regular, and special education teachers and administrators to
update the Master Plan for English Learners.

• Updated processes for identification, assessment, reclassification, and placement of English Learners.

• Continued after-school Reading Academy, Saturday Math Academy, Summer School intervention programs in
Literacy and Math at the elementary and middle school levels, and a pre-school summer program.

• Revised curriculum for the alternative program for high school students who are unable to pass the CAHSEE
and who qualify for services from the Department of Rehabilitation.

2. To foster outreach and communication with parents of underrepresented minority students and the community:

• Involved parents of underrepresented minority students in:

• District and site advisory committees

• Training for outreach programs

• PTA district-wide diversity events

• Parent Institute for Quality Education in partnership with the Adult School

• VTP Parent Education sessions

• Title I parent involvement activities

• Provided opportunities for parents of students of color to discuss ways to support their children’s success
through:

 Informational meetings about curriculum

 Resource sharing

 Focus groups to provide input

Our work to achieve Goals 1a and 1b has been advanced by the following:

• The collection of multiple years of test data, both for individual students and groups, and the analysis of these data
through disaggregation and from the standpoint of a year’s growth.

• The use of Kid-by-Kid processes and Human Services Teams to inform program placements, instructional adjustments,
and interventions.

• The implementation of a clear professional development plan for teachers in elementary literacy, writing, and math and
the resulting increase in teachers’ skills for addressing students’ language and concept development needs.
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• A professional development program that has maintained focus and coherence over a period of years, rather than
providing only short term attention to a succession of topics.

• In-depth, spirited professional development and community discussions on closing the achievement gap, commitment to
improving communication with parents of students of color, and efforts to build understanding of this issue.

Achievement of these goals has been impeded by the following:

• Insufficient time for studying and discussing students and programs in depth and for site-based and districtwide staff
development for teachers, teacher leaders, and administrators.

• Reduction in staff time for leadership, training, and coaching in curriculum, instruction, and assessment/program
evaluation.  

Next Steps on Goals 1a and 1b

We will continue to improve our analysis of assessment data and our use of that data to monitor progress of individual
students.  Assuming resources will be available or priorities can be realigned, important next steps on Goals 1a and 1b would
include:

• Focusing professional development on writing, including:

• Staff development for implementation of the writing curriculum units (including differentiation strategies) developed by
teachers in 2005-2006 to support the writing standards and writing matrix grades 2-5 that have been in place since
2002.  

• Staff development for implementation of the writing curriculum units (including differentiation strategies) developed by
teachers in 2005-2006 to support the writing standards and the middle school writing matrix for grades 6-8.

• Staff development on the content and strategies indicated by the new writing matrix for grades 9 and 10 and
development of curriculum units that support the content standards and matrix.

• Support for the Research Report pilot currently under development at Gunn High School.

• Implementing improved procedures for placement and monitoring of English Learners.

• Designing and implementing SDAIE strategies training for regular education classroom teachers to better meet the need
of English Learners in regular classrooms.

• Providing support to teachers for the use of math pre-assessments and the implementation of the GATE extensions for
math in grades K-5.

• Developing alternative program options for students at risk of not graduating due to limited credits and failure to pass the
California High School Exit Exam (CAHSEE).

• Expanding implementation of TACKLE, a PAUSD early intervention program for struggling readers, including:

• Providing K-1 teachers with a toolkit of materials and training to support TACKLE implementation.

• Expanding the parent involvement component of the TACKLE program.

• Supporting training in TESA to develop teacher skills in communicating high expectations to all students.

• Expanding options for alternative learners and continuing study of the needs and program possibilities for these students.
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ADDRESSING STRATEGIC PLAN GOALS 1A & 1B
GOAL1a:

Ensure academic growth and achievement and appropriate challenge for all students so that every student
makes at least a year’s growth each year.

GOAL 1b:
Close the achievement gap among students in different racial/ethnic groups by 20% each year as measured
by individual student gains on multiple measures.

Goal 1a
Academic Achievement of All Students

“fostering the genius in each child”

Goal 1b
Differences in Student Achievement
by Racial/Ethnic Groups

Primarily addresses:
• Interventions for each student below grade level

expectations or identified performance standards.
• Processes to identify each student at any level of

achievement who is not achieving at his/her potential.

• Programs and services to appropriately challenge each
student achieving at or above grade level.

• Opportunities for each student to be challenged and
engaged at the highest levels.

Primarily addresses:
• Gaps in student achievement at all levels between

African-American or Hispanic students and White non-
Hispanic students.

• Over-identification and under-identification of particular
students in all aspects of the PAUSD program, e.g.,
honors and advanced courses, GATE, special
education.

Assumptions:
• Every student must make at least a year’s growth in

achievement; a student performing below grade level
must make more than a year’s growth in achievement
as measured by standardized assessments.

• Teachers must implement strategies to differentiate in-
class instruction to better meet student needs at a wide
variety of levels.

• Interventions include in-class support for each student
at his/her level and programs tailored to students’
specific areas of need.

• Every student performing below grade level
expectations on identified standards is linked to an
intervention program, e.g., reading specialists, study
skills, challenging opportunities, expanded
Academy/Summer School, student study team, etc.

• Any student not making progress, even though s/he
may be at or above grade level, must be provided with
appropriate support and challenge.

Assumptions:
• Individual students in all racial/ethnic groups function

at a variety of levels.  This goal is to ensure that no
single ethnic group functions at levels significantly
below any other group.

• Family, student, and teacher attitudes and
expectations are important factors in student
success.

• Schools need to increase involvement of parents/
guardians in the education of their students. This
involvement is a critical component of a student’s
academic success.

• Educators must be culturally competent, i.e., they
must understand the cultures of others and be able to
address issues of race and organizational barriers.

• Additional strategies and learning opportunities are
needed for underrepresented minorities at all
achievement levels.

• Achievement is tracked by multiple measures,
including standardized test scores.

• Starting at Kindergarten, continual monitoring of
individual student progress, and establishment of an
inclusive school climate to support “identity safety”
(feeling acknowledged and safe with one’s identity)
positively impact achievement of Goal 1b.

Kid-by-Kid Processes
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Data and Discussion, Goals 1a and 1b

Key indicators of progress that measure academic achievement and appropriate challenge, including
success in closing the achievement gap.

Key student achievement indicators are used to measure progress on Goals 1a and 1b and to assess the overall quality of
academic programs in PAUSD. Using a combination of measures provides a richer and more comprehensive picture of
student achievement than could be obtained from any single measure.  These indicators include measures of student
achievement, measures of success in high school, and measures of overall school effectiveness.

Measures of student achievement include:

• Standards-based assessments, in which a student’s achievement is compared to clearly defined grade level
standards.  Examples are the California Standards Tests (CSTs) and the California High School Exit Exam
(CAHSEE).  These two state-mandated standards-based tests are the foundation of the state’s accountability
measure, the Academic Performance Index (API).   

• Performance-based assessments, in which a student is required to perform a task and/or construct a response rather
than select an answer from a multiple choice list.  The level of performance is rated by experienced teachers or other
trained scorers, based on established criteria.  Examples used by PAUSD are: Mathematics Assessment Resource
Service (MARS) test, the Educational Records Bureau Writing Assessment Program (ERB WrAP), District-developed
rubrics to assess progress toward Expected Schoolwide Learning Results (ESLRs), and the PAUSD K-5 Assessment
Portfolio.

Measures of success in high school include:

• Percent of students who pass the CAHSEE

• Percent of students who successfully complete Algebra I by the end of 9th grade

• Percent of grades 9-12 students taking Honors and Advanced Placement courses

• Percent of grade 12 students completing the University of California A-G requirements

• Percent of students who take the SAT (College Board) and performance on the SAT

• Percent of graduating class attending two-year and four-year colleges

Measures of overall school effectiveness include:

• California has instituted an accountability system that combines annual results from STAR (the state-mandated
Standardized Testing and Reporting Program which includes the CSTs) and CAHSEE to produce a single score for
each school to describe student achievement.  This score is the API and is produced for all California public schools.

• PAUSD schools report on specific school program objectives each fall in their School Improvement Plan (SIP) Final
Report.  Reports are based on numerous measures of program effectiveness including observations and staff
discussions.

• PAUSD high schools periodically undergo the WASC (Western Association of Schools and Colleges) accreditation
process.  This is an extensive and continuing process focused on evaluating school effectiveness and program
improvement.

• At the school site level, PAUSD schools also do annual surveys of parents, students, and staff members to obtain
additional insight into overall school effectiveness.
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The California Healthy Kids Survey helps to address “appropriate challenge.”

During the 2003-2004 school year, the California Healthy Kids Survey (CHKS) was administered to all students in
grades 5, 7, 9 and 11.  This survey is required every other year by all public school districts receiving Drug Free
Schools funding.  The CHKS results from the fall 2005 survey are not yet available.  The results here are repeated
from last year’s State of the District report.  There is further description and discussion of CHKS under Goal 1c.

CHKS provides a measure of external assets which are defined as external supports and opportunities that promote
positive health and academic outcomes.  CHKS measures external assets in three areas (caring relationships, high
expectations, and meaningful participation) in each of four environments (school, home, peer, and community).

The psychological construct external assets falls under the broader topic of “resilience” as it is currently discussed in
the psychological literature.  A thorough explanation of this complex topic is beyond the scope of this report.  More
information about CHKS and this topic is available at http://www.wested.org/hks.

In addressing Goal 1a, the question of whether PAUSD is providing an “appropriate challenge for all students,” is
only in part addressed by measures of student achievement.  Academic challenge is difficult to gauge simply using
traditional achievement measures.  The concept of “challenge” also suggests stress which may accompany high
academic expectations.  CHKS provides a measure of “appropriate challenge” by surveying high expectations and
meaningful participation in the School Environment.  For CHKS:

• “High expectation messages are defined as the consistent communication of direct and indirect messages that the
student can succeed.  They...communicate belief in the youth’s innate resilience and ability to learn...The aim is not
to enforce compliance and control but to allow for the freedom and exploration necessary to develop autonomy,
identity and self-control.”

• “Meaningful participation is defined as the involvement of the student in relevant, engaging, and interesting activities
with opportunities for responsibility and contribution.  ‘Meaningful participation’ is a natural outcome of environments
that display high expectations.”

Through responses to the CHKS items, students are scored as “High,” “Moderate,” and “Low” in External Assets.  For
comparison purposes results for Home Environment are also shown.

Table 1: California Healthy Kids Survey 2003-2004, “Appropriate Challenge”
Percentage of Students Scoring High/Moderate/Low on Specific External Assets

Grade 5 Grade 7 Grade 9 Grade 11
School Environment
        High Expectations 67 / 32 / 1 59 / 35 / 6 40 / 49 / 12 51 / 43 / 6
        Meaningful Participation 20 / 73 / 8 23 / 54 / 23 17 / 54 / 29 16 / 55 / 28
Home Environment
        High Expectations 93 / 6 / 0 87 / 11 /  2 77 / 20 / 3 86 / 13 / 1
        Meaningful Participation 21 / 76 / 3 57 / 34 / 9 45 / 44 / 11 42 / 47 / 11

The CHKS item responses for grades 7, 9, and 11 were summarized as follows: High refers to responses of “Very much true” or “Pretty much
true,” Moderate refers to “A little true,” and Low refers to “Not at all true.”  Grade 5 item responses differed slightly.  The CHKS items for grades
7, 9, and 11 were: for the School Environment, High Expectations was measured by three questions: At my school, there is a teacher or some
other adult...who tells me when I do a good job; who always wants me to do my best; who believes that I will be a success.  Meaningful
participation was also measured by three questions: At school...I do interesting activities; I help decide things like class activities or rules; I do
things that make a difference.  PAUSD response rates on the 2003-2004 CHKS ranged from 60% to 80% by grade level.

The CHKS provides measurable constructs in the area of resilience (as expressed in Goal 1c) and its connection (via
external assets) to Goals 1a and 1b.  The 2003-2004 CHKS provides baseline measures.
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A note on over-identification and under-identification of particular groups of students in aspects of the PAUSD program
The United States Department of Education Office of Civil Rights (OCR) selects school districts at random for review to
ensure that there is no discrimination on the basis of race/national origin and/or disability in the referral, evaluation, and
placement of students in Special Education.  During 2004-2005, PAUSD was chosen for this type of review.  OCR
concluded that PAUSD provides students with substantial pre-referral interventions, methodical referral procedures,
thorough evaluations, and thoughtful placement practices.  They found no pattern indicating that these practices were
applied differently to the advantage or disadvantage of any racial or ethnic group.

List of Figures, Goals 1a and 1b
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Measuring a Year’s Growth or More in the Grade Level Curriculum

Standards-based assessments like the CSTs measure student proficiency in the grade level curriculum.

There is no standardized assessment that measures “a year’s growth” with respect to grade level standards.

We infer “a year’s growth” when a student achieves or maintains proficiency in the grade level standards.

A score of “Proficient” or “Advanced” on a CST means that the student has sufficiently learned the knowledge and skills
required for that grade and subject.

Students scoring “Basic” or below are not yet proficient in the grade level curriculum.  Even though these students may
have made substantial progress, they are not performing at a proficient level in the required standards for their grade
level.

Consequently, for purposes of measuring progress in meeting the PAUSD goal, we have defined “a year’s growth or
more” as:

• Students who have achieved or maintained proficiency, or
• Students who have shown substantial progress toward achieving proficiency.
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The Use of CST Results and Measuring a Year’s Growth

The California Standards Tests (CSTs) are good measures of how students are doing on grade level standards.
They are, however, multiple-choice tests restricted to measuring the types of skills and knowledge that can be
measured using this format.  The validity of these tests (how well they measure what they claim to measure) is
further restricted by the sample of objectives tested (out of all the possible objectives that could be tested at a given
grade level and subject area) and the specific items selected to test those objectives.  It is a common observation
that our curriculum is much broader and deeper than the basic knowledge and skills these tests measure.

The CSTs were also developed to measure the range of achievement in California public schools, defining that range
by levels of proficiency: Far Below Basic, Below Basic, Basic, Proficient, and Advanced.  Palo Alto’s student
achievement on any achievement measure does not fit the typical distribution of student achievement across most
districts, the state, or the nation.  On the CSTs over 50% of PAUSD students score advanced, while statewide the
average is less than 20%.  Consequently, the CSTs do not provide a good measure of the full range of achievement
that PAUSD students exhibit in a typical classroom.

Ultimately a student’s CST score, that is his or her proficiency level, comes down to the number of items correct on
the test.  The difference between any two levels of proficiency can be one test item correct.  For a specific student,
this single item can mean the difference between a score of “Proficient” and a score of “Advanced.”  Given the
limitations of these tests, the difference between proficiency levels on CSTs from one year to the next may or may
not reflect an actual difference in a student’s proficiency in grade level standards.

A second major aspect of test validity is whether the results of the tests are used properly.  Does the use of test
results reflect the limitations of what the tests are capable of measuring?  All too often, a numerical score suggests a
level of precision in measurement that simply is not warranted.  Translating the numerical scores into proficiency
levels overcomes the suggestion of such precision, but one still needs to be wary of over-interpreting changes
between levels, for example, when a student moves from “Proficient” to “Advanced,” or vice versa.  From year-to-
year, the tests measure different grade level standards with a new sample of objectives and test items to measure
those objectives.  Because of this, changes in proficiency levels may or may not reflect actual differences in the
progress of a student’s academic achievement.

This is why we use CSTs as just one of our measures of student achievement.  Individually and collectively, test
results are used to bring our attention to students or groups of students who are apparently maintaining, improving,
or falling behind in achievement.  Our attention then turns to other tests, report cards, teacher assessments and
observations, and other means of evaluating what may or may not be happening.  At the beginning of each school
year, teachers at all levels in PAUSD receive lists of their students with multiple years of test data.  They carefully
note which students are apparently maintaining, improving or falling behind in achievement.  This focuses their
attention on the need for further evaluation, both with respect to the individual students and with respect to the
program.

For purposes of the large scale summaries of CST results in this report, “a year’s growth” is defined as maintaining
Advanced or Proficient status, or, if not yet Proficient, showing substantial improvement from spring 2004 to spring
2005.  The goal is for all students to reach proficiency.  In presenting the data in this report, the five proficiency levels
are summarized into three levels: Advanced and Proficient are one level of achievement, Basic is the second level,
and Below Basic and Far Below Basic is the third level.  Although we examine each student’s results individually, in
this report “a year’s growth” does not recognize students moving within these three levels: e.g., from Far Below Basic
to Below Basic, or from Proficient to Advanced.  In so doing, we emphasize that for summary purposes these tests
are best used simply to group students into three broad categories: those we know are doing well in the grade level
curriculum that the tests cover (Advanced and Proficient); those we know are having problems (Far Below Basic and
Below Basic); and those who are at or near grade level (Basic).
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Figure 1: Elementary Students, California Standards Tests (CSTs)
English Language Arts (ELA) and Mathematics (Math)

Matched Scores (Same Students), Spring 2004 Grades 2-4 to Spring 2005 Grades 3-5
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Figure 1: Elementary Students, CSTs, ELA and Math, Same Students
Spring 2004 Grades 2-4 to Spring 2005 Grades 3-5

• Figure 1 shows CST results for 2,073 students with CST ELA and Math scores from spring 2004 and spring
2005.  These data include 86% of all PAUSD students in grades 3-5 in spring 2005.

• On the CST ELA:

• The percentage of students scoring Proficient and Advanced in spring 2004 was 78% (31% Proficient and
47% Advanced) which increased to 84% in spring 2005 (26% plus 58%).

• There was a decrease in the percentage of students scoring Basic and below from spring 2004 to spring
2005, from 22% to 17%.

• On the CST Math:

• The percentage of students scoring Proficient and Advanced in spring 2004 was 81% (24% Proficient and
57% Advanced) which increased to 83% in spring 2005 (23% plus 60%).

• There was a decrease in the percentage of students scoring Basic and below from spring 2004 to spring
2005, from 19% to 16%.

/
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Figure 2: One Year’s Growth or More in the Grade Level Curriculum, Elementary Students

• Figure 2 shows the percentage of elementary students achieving “one year’s growth or more” from spring
2004 to spring 2005.  Figure 2 shows the same students as Figure 1, using the same measures: the CSTs
in ELA and Math.

• Greater detail on “year’s growth” calculation:
On the California Standards Test in English/Language Arts
74%   scored Proficient or Advanced both years
12%   scored Basic or below in 2004 and improved by one level or more
  7%   scored Basic both years
  4%   scored Basic or above in 2004 and declined by one level or more
  3%   scored Below Basic or Far Below Basic both years

86% Gained One Year’s Growth or More (74% plus 12%)

On the California Standards Test in Mathematics
77%   scored Proficient or Advanced both years
  9%   scored Basic or below in 2004 and improved by one level or more
  5%   scored Basic both years
  6%   scored Basic or above in 2004 and declined by one level or more
  3%   scored Below Basic or Far Below Basic both years

86% Gained One Year’s Growth or More (77% plus 9%)

Figure 2: One Year’s Growth or More in the Grade Level Curriculum
Elementary Students

Spring 2004 Grades 2-4 to Spring 2005 Grades 3-5

• These data represent 2,073 students with test scores from 2003-2004 and 2004-2005.
• 86% of the spring 2005 students had spring 2004 test scores.

On the California Standards Test in English/Language Arts:
• From spring 2004 to spring 2005, 86% of these students gained one year’s growth or more in

the grade level curriculum. (From spring 2003 to spring 2004, this figure was 84%.)

On the California Standards Test in Mathematics:
• From spring 2004 to spring 2005, 86% of these students gained one year’s growth or more in

the grade level curriculum. (From spring 2003 to spring 2004, this figure was 81%.)



26

Figure 3: Middle School Students, California Standards Tests (CSTs)
English/Language Arts (ELA) and Mathematics (Math)

Same Students, Spring 2004 Grades 5-7 to Spring 2005 Grades 6-8
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Figure 3: Middle School Students, CSTs, ELA and Math, Same Students
Spring 2004 Grades 5-7 to Spring 2005 Grades 6-8

• Figure 3 shows CST results for 2,000 students with CST ELA and Math scores from spring 2004 and spring
2005.  These data include 86% of all PAUSD students in grades 6-8 in spring 2005.

• On the CST ELA:

• The percentage of students scoring Proficient and Advanced in spring 2004 was 84% (31% Proficient and
53% Advanced), which decreased to 82% in spring 2005 (30% plus 52%).

• There was an increase in the percentage of students scoring Basic and below from spring 2004 to spring
2005, from 17% to 18%.

• On the CST Math:

• The percentage of students scoring Proficient and Advanced in spring 2004 was 76% (33% Proficient and
43% Advanced), which increased to 78% in spring 2005 (34% plus 44%).

• There was a decrease in the percentage of students scoring Basic and below from spring 2004 to spring
2005, from 24% to 22%.
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Figure 4: One Year’s Growth or More in the Grade Level Curriculum, Middle School Students

• Figure 4 shows the percentage of middle school students achieving “one year’s growth or more” from spring
2004 to spring 2005.  Figure 4 shows the same students as Figure 3, using the same measures: the CSTs in
ELA and Math.

• Greater detail on “year’s growth” calculation:
On the California Standards Test in English/Language Arts
78%   scored Proficient or Advanced both years
  6%   scored Basic or below in 2004 and improved by one level or more
  6%   scored Basic both years
  7%   scored Basic or above in 2004 and declined by one level or more
  3%   scored Below Basic or Far Below Basic both years

84% Gained One Year’s Growth or More (78% plus 6%)

On the California Standards Test in Mathematics
71%   scored Proficient or Advanced both years
10%   scored Basic or below in 2004 and improved by one level or more
  7%   scored Basic both years
  6%   scored Basic or above in 2004 and declined by one level or more
  5%   scored Below Basic or Far Below Basic both years

81% Gained One Year’s Growth or More (71% plus 10%)

Figure 4: One Year’s Growth or More in the Grade Level Curriculum
Middle School Students

Spring 2004 Grades 5-7 to Spring 2005 Grades 6-8

• These data represent 2,000 students with test scores from 2003-2004 and 2004-2005.
• 86% of the spring 2005 students had spring 2004 test scores.

On the California Standards Test in English/Language Arts:
• From spring 2004 to spring 2005, 84% of these students gained one year’s growth or more in the

grade level curriculum.  (From spring 2003 to spring 2004, this figure was 83%.)

On the California Standards Test in Mathematics:
• From spring 2004 to spring 2005, 81% of these students gained one year’s growth or more in the

grade level curriculum.  (From spring 2003 to spring 2004, this figure was 79%.)
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Figure 5: High School Students, California Standards Tests (CSTs) 
English/Language Arts (ELA) and Mathematics (Math) 

Same Students, Spring 2004 Grades 8-10 to Spring 2005 Grades 9-11

7%

12%

24%

56%

7%

12%

32%

49%

10% 10%

23%

58%

13% 14%

31%

41%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Below & Far
Below

Basic Proficient Advanced Below & Far
Below

Basic Proficient Advanced

CST ELA CST Math

Spring 2004

Spring 2005

Figure 5: High School Students, CSTs, ELA and Math, Same Students
Spring 2004 Grades 8-10 to Spring 2005 Grades 9-11

• Figure 5 shows CST results for 1,973 students with CST ELA and Math scores from spring 2004 and spring
2005.  These data include 76% of all PAUSD students in grades 9-11 in spring 2005.

• On the CST ELA:

• The percentage of students scoring Proficient and Advanced in spring 2004 was 80% (24% Proficient and
56% Advanced) which increased to 81% in spring 2005 (23% plus 58%).

• There was an increase in the percentage of students scoring Basic and below from spring 2004 to spring
2005, from 19% to 20%.

• The CST Math data show decreases in the percentages of students scoring Proficient and Advanced (from 81%
to 72%; and increases in the percentages of students Basic and below (from 19% to 27%).

• NOTE:  The comparatively low percentage of students with matched scores (76%) in 2004 and 2005 is due to
low participation.  The participation rate on the CSTs decreases from grade 9 (95%) to grade 10 (91%) to    
grade 11 (78%).
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Figure 6: One Year’s Growth or More in the Grade Level Curriculum, High School Students

• Figure 6 shows the percentage of high school students achieving “one year’s growth or more” from spring 2004
to spring 2005.  Figure 6 shows the same students as Figure 5, using the same measures: the CSTs in ELA and
Math.

• Greater detail on “year’s growth” calculation:
On the California Standards Test in English/Language Arts
75%   scored Proficient or Advanced both years
  7%   scored Basic or below in 2004 and improved by one level or more
  5%   scored Basic both years
  8%   scored Basic or above in 2004 and declined by one level or more
  5%   scored Below Basic or Far Below Basic both years

82% Gained One Year’s Growth or More (75% plus 7%)

On the California Standards Test in Mathematics
69%   scored Proficient or Advanced both years
  5%   scored Basic or below in 2004 and improved by one level or more
  5%   scored Basic both years
16%   scored Basic or above in 2004 and declined by one level or more
  5%   scored Below Basic or Far Below Basic both years

74% Gained One Year’s Growth or More (69% plus 5%)

Figure 6: One Year’s Growth or More in the Grade Level Curriculum
High School Students

Spring 2004 Grades 8-10 to Spring 2005 Grades 9-11

 These data represent 1,973 students with test scores from 2003-2004 and 2004-2005.
 76% of the spring 2005 students had spring 2004 test scores.

On the California Standards Test in English/Language Arts:
 From spring 2004 to spring 2005, 82% of these students gained one year’s growth or more in the

grade level curriculum.  (From spring 2003 to spring 2004, this figure was 80%.)

On the California Standards Test in Mathematics:
 From spring 2004 to spring 2005, 74% of these students gained one year’s growth or more in the

grade level curriculum.  (From spring 2003 to spring 2004, this figure was 76%.)
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Figure 7: The Achievement Gap, African-American Students
CST Results for English/Language Arts (ELA) and Mathematics (Math)

Spring 2004 Grades 2-7 to Spring 2005 Grades 3-8
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Figure 7: The Achievement Gap, African-American Students, CST Results for ELA and Math
Spring 2004 Grades 2-7 to Spring 2005 Grades 3-8

• Figure 7 shows CST ELA and Math results for African-American students in grades 3-8 with scores from both
spring 2004 and spring 2005.

• These data represent 142 students.  This is 87% of the African-American students enrolled in grades 3-8 in fall
2004.  32% of these 142 students were special education students.

• Figure 7 may be compared to Figures 1 and 3 which together report results for the same tests and grade span
for all students with CST results from spring 2004 and spring 2005.

• The Achievement Gap as shown by these data in comparison to Figures 1 and 3 is substantial.

• Approximately 83% of the overall PAUSD student population in grades 3-8 scored Advanced or Proficient
on the CST ELA in spring 2005; 43% of the African-American population scored at that level.

• Approximately 80% of the overall PAUSD student population in grades 3-8 scored Advanced or Proficient
on the CST Math in spring 2005; 32% of the African-American population scored at that level.

•  The year-to-year gains shown in Figure 7 are substantial, as African-American students went from 36% in spring
2004 to 43% in spring 2005 scoring Proficient and Advanced on the CST ELA, and, similarly, from 29% to 32%
on the CST Math.
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Figure 8: The Achievement Gap, Hispanic Students
CST Results for English Language Arts (ELA) and Mathematics (Math)

Spring 2004 Grades 2-7 to Spring 2005 Grades 3-8
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Figure 8: The Achievement Gap, Hispanic Students, CST Results for ELA and Math
Spring 2004 Grades 2-7 to Spring 2005 Grades 3-8

• Figure 8 shows CST ELA and Math results for Hispanic students in grades 3-8 with scores from both spring
2004 and spring 2005.

• These data represent 327 students.  This is 84% of the Hispanic students enrolled in grades 3-8 in fall 2004.
27% of these students were special education students and 15% were English Learners.

• Figure 8 may be compared to Figures 1 and 3 which together report results for the same tests and grade span
for all students with CST results from spring 2004 and spring 2005.

• The Achievement Gap as shown by these data in comparison to Figures 1 and 3 is substantial.

• Approximately 83% of the overall PAUSD student population in grades 3-8 scored Advanced or Proficient
on the CST ELA in spring 2005; 42% of the Hispanic population scored at that level.

• Approximately 80% of the overall PAUSD student population in grades 3-8 scored Advanced or Proficient
on the CST Math in spring 2005; 42% of the Hispanic population scored at that level.

• Year-to-year gains are shown in Figure 8 with Hispanic students improving from 41% in spring 2004 to 42% in
spring 2005 scoring Proficient and Advanced on the CST ELA, and, similarly, from 37% to 42% on the CST
Math.

/
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Closing the Achievement Gap

The numbers of students in each group is in the legend in parentheses.  These data represent all non-English Learner,
non-Special Education, students in grades 3-8 with test scores from both 2004 and 2005 from these ethnic groups.

The Achievement Gap is the difference in achievement test scores that exists between White non-Hispanic students on the
one hand and African-American and Hispanic students on the other.  This Gap is substantial and seen at all grade levels in
local, state, and national achievement test summaries.

• In spring 2004, the Achievement Gap between African-American students and White non-Hispanic students was:
•  43.6 percentage points on the CST in English/Language Arts (89.4 minus 45.8)
•  48.7 percentage points on the CST in Mathematics (85.5 minus 36.8)

• In spring 2005, the Achievement Gap between African-American students and White non-Hispanic students was:
•  37.7 percentage points on the CST in English/Language Arts (90.8 minus 53.1)
•  46.1 percentage points on the CST in Mathematics (88.2 minus 42.1)

The Gap for African-American students from spring 2004 to spring 2005 in PAUSD was reduced:
•  On the CST ELA by 13.5%   [(43.6 minus 37.7) divided by 43.6 = 13.5]
•  On the CST Math by 5.3%   [(48.7 minus 46.1) divided by 48.7 =  5.3]

• In spring 2004, the Achievement Gap between Hispanic students and White non-Hispanic students was:
•  33.4 percentage points on the CST in English/Language Arts (89.4 minus 56.0)
•  35.0 percentage points on the CST in Mathematics (85.5 minus 50.5)

• In spring 2005, the Achievement Gap between Hispanic students and White non-Hispanic students was:
•  33.4 percentage points on the CST in English/Language Arts (90.8 minus 57.4)
•  32.4 percentage points on the CST in Mathematics (88.2 minus 55.8)

The Gap for Hispanic students from spring 2004 to spring 2005 in PAUSD was reduced:
•  On the CST ELA by 0%   [(33.4 minus 33.4) divided by 33.4 =  0]
•  On the CST Math by 7.4%   [(35.0 minus 32.4) divided by 35.0 =  7.4]

The results in three of the four comparisons show progress in closing the achievement between these ethnic groups.

Closing the Achievement Gap  
Percent Proficient and Advanced

2004 to 2005 by Ethnicity and Achievement Test
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Figure 9: Students Scoring Basic or Below
California Standards Test in English/Language Arts 

Spring 2005, Grades 2-11

41%

23%

10%

7%

6%

4%
2%

5%2%

White

Hispanic

African-American

Chinese

Multiple & Unk

Korean

Asian Indian

Japanese

All Other Students Scoring Basic or Below
1,557 students (20% of the total population)
    15% English Learners (EL)
    20% National School Lunch Program (NSLP)
    30% Special Education (SE)

PAUSD Total Student 
Population, Grades 2-11
White                  55%
Chinese              15%
Multiple & Unk.    8%
Hispanic               8%
Korean                  4%
African-Amer.       4%
Asian Indian         3%
Japanese              2%
All Others             3%

10% Special Education
  6% English Learners
  6% School Lunch Program

Figure 9: Students Scoring Basic or Below, CST in ELA, Spring 2005, Grades 2-11

• Figure 9 shows that 1,557 students in grades 2-11 (20% of all students in those grades) scored Basic or below on the
CST ELA in spring 2005.

• The CST ELA is the single best indicator we have in the District and in the State of California to measure a student’s
success in the grade level curriculum.   A score of Basic or below on this test indicates that a student is not meeting
grade level standards.

• Figure 9 shows that White, non-Hispanic students are 41% of all students not yet meeting grade level standards in
English/language arts.

• Figure 9 shows that although the Hispanic students make up 8% of the student population, they are 23% of the
students not meeting grade level standards.  Similarly, although the African-American students make up 4% of the
student population, they are 10% of the students not meeting grade level standards.

• Figure 9 shows that less than one half of this population of students scoring Basic or below on the CST ELA was
English Learner, low income (as evidenced by participation in the National School Lunch Program) or special
education.

• Figure 9 shows that one-third of this population is Hispanic and African-American.

• Approximately 23% of the 1,557 scoring Basic or Below on the CST ELA in spring 2005 were White, non-Hispanic,
non-EL, non-NSLP, non-SE.



34

Figure 10: California Standards Tests
Secondary Mathematics, Spring 2005

The number of students is in parentheses.
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Figure 10: California Standards Tests, Secondary Mathematics, Spring 2005

• Figure 10 shows the spring 2005 results for the subject specific CSTs in mathematics for students in grades 8-11.

• The CST in General Mathematics (Gen Math) is taken by students in grades 8 and 9 not yet enrolled in Algebra I.  In
2005 it was taken by 44% of grade 8 students and 7% of grade 9 students.

• The CSTs in Algebra I, Geometry and Algebra II, are taken by students completing these courses.  The CST in High
School Mathematics (HS Math) is taken by students who have completed this sequence of courses and may or may
not be enrolled in higher mathematics courses.

• In the CSTs for the core high school mathematics courses (Algebra I, Geometry and Algebra II), 35% to 51% scored
Advanced and 67% to 79% scored Proficient or Advanced.

• On the HS Math CST, which was taken by 27% of grade 11 students, 57% scored advanced and 93% scored
proficient or advanced.
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Figure 11: California Standards Tests
Science and History/Social Science Spring 2005
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Figure 11: California Standards Tests, Science and History/Social Science, Spring 2005

• Figure 11 shows the spring 2005 results for the California Standards Tests in Science and History/Social Science.

• The grade 5 Science CST was given for the first time in spring 2004.

• At Gunn High School, prior to 2005-2006, grade 9 students took Science 1 or Science 1AC, which provided an
integrated science curriculum.  These students took the Integrated Science CST in spring 2005.  This CST was the
most appropriate test for these students, but it did not fully match the course content.  Beginning with the 2005-2006
school year, Biology has replaced Science 1 or Science 1AC for grade 9 students at Gunn.

• Figure 11 shows consistently high achievement across the CSTs in these two core disciplines.

Figure 11: California Standards Tests
Science and History/Social Science Spring 2005

The number of students is in parentheses.
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Figure 12: PAUSD K-5 Assessment Portfolio
Students Meeting May 2005 Reading Benchmarks
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Figure 12: PAUSD K-5 Assessment Portfolio, Students Meeting May 2005 Reading Benchmarks

• Figure 12 shows the PAUSD K-5 Assessment Portfolio results by grade level.  The specific indicator for this report is
the Grade Level Reading Benchmark.  This benchmark is assessed individually one-on-one by the classroom
teacher.

• The K-5 Assessment Portfolio results enable teachers to monitor student progress, identify reading difficulties, and
group students for guided reading lessons.

• Figure 12 shows a high percentage of students (88% to 91%) achieving or surpassing the Reading Benchmarks at
each grade level.
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Figure 13: Educational Records Bureau 
Writing Assessment Program (ERB WrAP)

Grades 4-6, Stanine Thirds Comparisons, Fall 2003 to Fall 2005
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Figure 13: ERB WrAP, Grades 4-6, Stanine Thirds Comparisons, Fall 2003 to Fall 2005

• Figure 13 shows three years of results for grades 4-6 on the ERB WrAP.

• The ERB WrAP provides a direct measure of on-demand writing ability by asking each student to respond to a
specific writing prompt.  The test is administered in the fall to all students in grades 4-8 and 10.

• Students receive both standards-based scores (based on scoring rubrics covering six specific traits of writing)
and norm-referenced scores (an overall percentile rank and stanine that compares the student’s performance to
grade level peers nationally).

• Stanine thirds (shown here) are interpreted as below grade level (stanines 1-3), at grade level (stanines 4-6) and
above grade level (stanines 7-9).  These norm-referenced scores are referenced to a national peer group
composed of students from schools and school districts similar to PAUSD, i.e., high performing, college-bound.

• An “average” distribution of stanine thirds (reflecting the national norms) would show 23% of students below
grade level, 54% of students at grade level, and 23% of students above grade level.

• These results show that PAUSD students as a group at each of these grade levels generally reflect an overall
average level of achievement within this select “national norm” peer group.



38

Figure 14: Educational Records Bureau 
Writing Assessment Program (ERB WrAP)

Grades 7, 8 and 10, Stanine Thirds Comparisons, Fall 2003 to Fall 2005
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Figure 14: Educational Records Bureau Writing Assessment Program (ERB WrAP)
Grades 7, 8 and 10, Stanine Thirds Comparisons, Fall 2003 to Fall 2005

• Figure 14 shows three years of results for grades 7, 8, and 10 on the ERB WrAP.

• The ERB WrAP provides a direct measure of on-demand writing ability by asking each student to respond to a
specific writing prompt.  The test is administered in the fall to all students in grades 4-8 and 10.

• Students receive both standards-based scores (based on scoring rubrics covering six specific traits of writing)
and norm-referenced scores (an overall percentile rank and stanine that compares the student’s performance to
grade level peers nationally).

• Stanine thirds (shown here) are interpreted as below grade level (stanines 1-3), at grade level (stanines 4-6) and
above grade level (stanines 7-9).  These norm-referenced scores are referenced to a national peer group
composed of students from schools and school districts similar to PAUSD.

• An “average” distribution of stanine thirds (reflecting the national norms) would show 23% of students below
grade level, 54% of students at grade level and 23% of students above grade level.

• These results show, within this select “national norm” peer group, that PAUSD students as a group are
substantially above the norms at each grade level, with substantially more than 22% in the top three stanines,
and substantially less than 22% in the bottom three stanines.
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Figure 15: Mathematics Assessment Resource Service (MARS) 
Test Results, Grades 3 and 5 
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Figure 15: MARS Test Results, Grades 3 and 5, Winter 2003 to Winter 2005

• Figure 15 shows four years of results for grades 3 and 5 on the MARS.

• The MARS test is a standards-based assessment aligned to NCTM (National Council of Teachers of
Mathematics) standards.  It is designed to assess students’ ability to apply mathematics in problem situations
and to explain their thinking.

• MARS assesses the same core ideas each year but assessment items change as different aspects of the core
ideas are assessed.

• On the grade 3 test, for example, a Data Analysis item required that algebraic thinking be applied to a data
table.  On previous tests, this assessment item used a graphic representation of the data.

• Similarly, on the grade 5 test, an item on Number Properties required the placement of fractions on a
measurement scale.  On previous tests, this assessment item used fractions to quantify portions of shapes.

• Changes such as these stress the importance of MARS for instructional purposes.  Such changes ensure that
the core concepts are being fully taught and understood, and often require adjustments to instruction to
incorporate different ways of using the same concepts.

• These results show that the large majority of PAUSD students tested on the MARS are at or above grade level
standards:  89% at grade 3 and 94% at grade 5.
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Figure 16: California High School Exit Exam (CAHSEE) 
Pass Rate for Students Tested (824 out of 873)

Spring 2005, Class of 2007
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Figure 16: CAHSEE Results for Spring 2005, Class of 2007

• Figure 16 shows the spring 2005 CAHSEE results for the Class of 2007.  CDE (California Department of
Education) requires that all tenth grade students be tested (or at least accounted for) at this test administration.
Spring grade 10 is the first opportunity students have to pass the CAHSEE.

• Students failing to pass one or both parts of the CAHSEE will have four additional opportunities prior to
graduation.

• For PAUSD, 824 students were tested out of 873 students (94%) who were officially enrolled.

• Figure 16 shows 96% of students tested in the Class of 2007 passed the English/Language Arts portion of the
CAHSEE.

• Figure 16 shows 97% of students tested in the Class of 2007 passed the Mathematics portion of the CAHSEE.

• The CAHSEE also provides another measure of the Achievement Gap as this figure shows the discrepancy
between the passing rates of White, non-Hispanic students, and those of Hispanic and African-American
students.
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Figure 17:  Other Measures of Success in High School

Figure 17: Other Measures of Success in High School

• Figure 17 presents other measures of success in high school.  These measures are in addition to the CSTs and
CAHSEE data already presented in this section.

• Figure 17 shows consistently high percentages of students

• Successfully completing Algebra I by the end of grade 9 (91%)

• Taking Advanced Placement or Honors courses (46%)

• Completing the UC A-G admission requirements for high school course work (73%)

• Taking the College Board SAT entrance examination (91%)

• Attending two-year (18%) and four-year colleges (74%)

• In addition, Figure 17 shows consistently high scores for grade 12 PAUSD students on the College Board SATs.
(The College Board report gives the average score for grade 12 students, based on the highest score for each
student whether the test was taken, for example, in grade 11 or grade 12.)

• On the Verbal section of the SAT, PAUSD’s 2004-2005 grade 12 students averaged 619.  Comparative
scores for 2004-2005 grade 12 students in California and nationally are 504 and 508, respectively.

• On the Math section of the SAT, PAUSD’s 2004-2005 grade 12 students averaged 659.  Comparative
scores for 2004-2005 grade 12 students in California and nationally are 522 and 520, respectively.

2002-2003 2003-2004 2004-2005
1. Percentage of students successfully completing Algebra I by the end of grade 9

91% 91% 91%

2. Percentage of students in grades 9 through 12 taking Advanced Placement or Honors courses

45% 46% 46%

3. Percentage of graduates completing the University of California’s A-G requirements

75% 73% 73%

4. Percentage of grade 12 students taking the College Board SAT

95% 87% 91%

5. Performance of grade 12 students on the College Board SAT

Verbal:  609   Math:  645 Verbal:  607   Math:  637 Verbal:  619   Math:  659

6. Percentage attending two-year and four-year colleges

Two-year:  13%   Four-year: 81% Two-year: 20%   Four-year: 74% Two-year: 18%   Four-year: 74%
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Figure 18: Academic Performance Index (API) Scores by School
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for 2004-2005
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Palo Alto Unified 893 899 895 903

Elementary Schools
Addison 918 923 915 940
Barron Park 839 851 844 854
Juana Briones 847 856 850 878
Duveneck 951 945 939 948
El Carmelo 891 896 884 906
Escondido 885 887 879 886
Fairmeadow 879 895 882 900
Walter Hays 936 928 921 926
Hoover 965 970 958 975
Nixon 953 954 946 940
Ohlone 906 914 907 913
Palo Verde 865 900 890 913

Middle Schools
Jordan 893 907 905 905
Stanford (JLS) 882 892 889 896
Terman 914 914 912 925

High Schools
Gunn 870 876 881 885
Palo Alto 880 874 878 885

Figure 18: Academic Performance Index (API) Scores by School

• Figure 18 shows the official state API scores for the 2003-2004 and 2004-2005 API Cycles.  The API is the
accountability measure California uses to determine academic progress in all public schools.

• The API is largely computed from the state-mandated STAR (Standardized Testing and Reporting) Program test
results.  At the high school level, the API also includes the grade 10 CAHSEE results.

• The API is meant to provide a single measure of achievement for each public school and school district.  The STAR
Program requires all students in grades 2 through 11 to be tested each spring on the CSTs and, at grades 3 and 7, a
norm-referenced test.

• All PAUSD schools received 2005 Growth APIs above the State’s interim goal of 800, with individual school scores
ranging from 854 to 975.

• Each year’s Base API to Growth API Cycle is adjusted for changes in the specific test components used to calculate
the API.  For this reason, comparisons between cycles (e.g., the 2004 Growth API versus the 2005 Growth API) are
discouraged as they do not accurately reflect changes in achievement levels.
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Comparisons of Student Demographics and Student Achievement

In making comparisons on standardized measures of achievement between groups of students, two demographic
characteristics are often used to describe student populations within schools and school districts.  These characteristics are
important to note because they are highly correlated with school and district levels of student achievement.  These two
characteristics are (1) the percentage of students participating in the National School Lunch Program, which serves as a
measure of low income, and (2) the percentage of students who are English Learners.

Santa Clara County schools provide a typical example of the relationship between achievement and certain demographic
characteristics.  In Santa Clara County (SCC):

• Approximately 60% of SCC public schools scored below 800 on the 2004 Base API.  Students in these schools were 47%
low income and 36% English Learners.

• Approximately 40% of SCC public schools scored at or above 800 on the 2004 Base API.  Students in these schools were
11% low income and 10% English Learner.

Included in the chart below are comparisons between PAUSD, County and State schools on key indicators including the
demographic characteristics mentioned above and measures of achievement.  The measures of achievement are the
percentage of students scoring Proficient or Advanced on the California Standards Test in English/Language Arts at grades 4
and 8, and the Advanced Placement exam results for students in grades 11 and 12.

Figure 19:  District, County and State Comparisons
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GOAL 1c.  Foster social-emotional-physical health and resilience in every student as measured
by improved student behaviors.

GOAL 1d.  Provide diverse avenues for student success that honor the unique talents and
abilities of each child.

Goals 1c and 1d recognize the District’s commitment to developing individuals who are academically able; socially, physically,
and emotionally healthy; and appreciative of visual and performing arts.  The fulfillment of this goal results in citizens who are
well-rounded and positive contributors to a democratic society.

Because of their interrelationship, the discussion of these two goals is integrated in this report.

Summary of Progress on Goals 1c and 1d

• On the second biennial administration of the California Healthy Kids Survey (CHKS) in 2003-2004, PAUSD had
sufficient participation at each grade level, grades 5, 7, 9, and 11, to provide useful baseline data for analysis and
discussion.  The third biennial administration of CHKS was completed in the fall of 2005.  Results from that
administration will be available in spring 2006.

• Progress has been made in utilizing CHKS to identify and measure aspects of Goal 1c.  The results from CHKS are
closely aligned with the three areas of “whole child” education identified by the American Institutes for Research
(AIR).

• The 2003-2004 results provide a baseline for measuring progress on Goal 1c.  The CHKS results are reported by
grade level.  A sample of survey responses is included for each of the three whole child education areas.

• In the area of risk and prevention, baseline measures are presented on safety, drug, alcohol and cigarette use,
bullying, exercise, and depression.

• In the area of external assets, baseline measures are presented on relationships, expectations, and
participation in each of four environments: school, community, peer, and home.

• In the area of internal assets, baseline measures are presented on cooperation and communication,             
self-efficacy, empathy, problem solving, self-awareness, and goals and aspirations.

• The Fitnessgram, the state-designated physical fitness test, is given each spring to all students in California in
grades 5, 7, and 9.  This test measures six specific physical fitness standards.  For 2004-2005, 40% of PAUSD
students in grade 5, 39% in grade 7 and 61% in grade 9, met all six standards.

• Data on PAUSD student participation in community service, enrollment in visual and performing arts courses, and
participation in high school athletics are presented as other measures of student talent and success.

Data and discussion of Goals 1c and 1d begin on page 46.

Activities Undertaken in Support of Goal 1c

1. To coordinate school and community initiatives that support students:

• Continued to work with community groups such as SHARE, LifeSkills, Adolescent Counseling Services, and the
Drug and Alcohol Committee, (including the Social Norming Committee) to support this goal.

• Provided principals, staff, and parents with information about community resources that foster social-emotional-
physical health and resilience.

• Implemented Year 3 of the Social Norms project.

• Included students in relevant committees, meetings, and workshops to share their perspectives.

• Adopted a Nutrition Policy which changed the Student Nutrition Services program and the foods that are served
at all school sites.  This comprises a large portion of the District’s Wellness Policy currently under development.
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2. To encourage positive connections among students and between students and adults:

• Provided new teachers with training in behavior management, conflict resolution, crisis prevention, and the
importance of establishing positive relationships with students.

• Analyzed measures that describe the social-emotional-physical health and resilience of students, e.g., California
Healthy Kids Survey, Fitnessgram, and participation in community service, high school athletics, and visual and
performing arts classes.

• Provided a principals’ workshop to provide time to analyze and discuss student CHKS results and possible next
steps for sites.

Activities Undertaken in Support of Goal 1d

1. To recognize a broad range of student strengths and accomplishments:

• Continued to include students in District planning events and activities and highlight their contributions.

• Communicated to students the wide variety of extracurricular activities and elective classes that appeal to a
broad range of learning skills and interests.

• Developed the first year implementation process for the three-year K-12 Visual and Performing Arts strategic plan.

Activities in Support of Goals 1c and 1d

Our work to achieve this goal has been advanced by the following:

• Adoption of site goals related to Goals 1c and 1d in the School Development Plans, K-12.

• Increased support from various agencies in the community.

• Increased efforts to educate the community about student needs and the results of pressure and stress.

• Clear definition of aspects of whole child education through the AIR study.

• Availability of data from the annual state-mandated CHKS on aspects of whole child education.

• Availability of a wide variety of academic and non-academic programs at all levels, providing opportunities for students to
participate and excel.

• Presentation to parents and students of information on alternative pathways to success.

• Review of legal guidelines for parents with regard to student parties, underage drinking, traffic.

• Discussion with parents and community about college application.

• Ongoing campaigns at all secondary schools emphasizing positive student behaviors regarding substance abuse and
bullying.

• Continued participation by secondary schools in Stressed Out Students and Social Norm projects.

Achievement of this goal has been impeded by the following:

• Ongoing dilemma of maintaining high expectations and healthy challenge while avoiding harmful stress.

• Reduced district-based student services staff needed to follow-up on strategic goals or provide program leadership.

• Transportation issues that limit participation by VTP students in after-school enrichment and recreational programs.
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Next Steps on Goals 1c and 1d

We will continue to cultivate relationships with community organizations that have been instrumental in publicizing and
addressing this issue.  We will continue to examine data from CHKS and plan improvements indicated.  Important next steps
toward achieving Goals 1c and 1d will be:

• Design and implement training for teachers and administrators on how to recognize increased anxiety and potentially
dangerous behavior in students, and provide additional support through Mental Health resources.

• Resolve the issues surrounding bus transportation and access of VTP students to after-school enrichment and
recreational programs.

• Continue to increase teacher access to technology tools at school sites through redistribution and acquisition of
equipment within budgetary confines.

• Write a new District Technology Plan for 2007-2012 seeking state, federal, and District approval so that teacher and
student access to technology tools at school sites can be maintained or increased.

• Provide additional opportunities for parents to participate in their students’ education, including:

• Continue to offer Parents Institutes in English and Spanish and incorporate parent involvement training.

• Convene a series of meetings for parents of color and school district staff to focus on both academic and social-
emotional-physical needs of students.

• Support site efforts to involve more parents of color in their ongoing programs.

• Seek regular feedback from families on District parent education programs.

• Expand efforts to address issues of identity safety, bullying, and related cyber concerns.

• Implement suggestions for healthy living addressed in Wellness Policy planning.

• Continue review of alternative program options for non-traditional learners.

• Expand alternative program options for all students in partnership with other local districts.

• Expand drug and alcohol committee to form a community collaborative in support of Social Norms philosophies.

• Examine the data provided in CHKS and plan improvements indicated.

Data and Discussion Goals 1c and 1d

Goals 1c and 1d: Key indicators of progress that measure attributes of the whole child including social-emotional-
physical health and diverse avenues of student success.

• CHKS

• California Physical Fitness Test

• Community Service

• Enrollment in Visual and Performing Arts

• Participation in High School Athletics

List of Figures, Goals 1c and 1d

This list of figures is for the key indicators of student progress for Goals 1c and 1d that are discussed in this section.

• Figure 20: 2003-2004 CHKS Risk and Prevention Items

• Figure 21: CHKS External Assets

• Figure 22: CHKS Internal Assets

• Figure 23: California Physical Fitness Test
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Measuring Goals 1c and 1d
During the 2002-2003 school year, PAUSD contracted with AIR to provide research expertise in addressing “Whole Child
Education.”  Their report discussed the difficulties encountered in conceptualizing and measuring performance in regard to
whole child education and presented findings and recommendations specific to measuring Goals 1c and 1d.  The box below
summarizes those findings and recommendations.

AIR’s Report on Whole Child Education

The key findings are summarized in three parts.  First, under Concepts and Terms, AIR discusses three broad sectors of
whole child education: (1) risk and prevention (health education, substance abuse prevention, violence prevention);
(2) social-emotional learning (which includes such areas as self-esteem and empathy); and (3) school/community climate
(how school values and culture affect student behavior).  AIR also recognizes character education as an “over-arching
descriptor for what we refer to as ‘whole child’ education.”  According to AIR’s analysis, character education includes the
three sectors previously listed and additional areas such as life skills, civics education and service learning, as well as
“areas of education not under the purview of public schools, such as religious education.”

In the second part of the findings, under the State of “Whole Child” Assessment, AIR discusses the lack of assessments
for whole child education.  (The appendix of the AIR report includes samples of assessments.)

In the third part of the findings, under “Whole Child” Activities in PAUSD, AIR mentions various PAUSD committees and
community groups which address whole child issues.  AIR also presents an analysis of whole child activities addressed in
the PAUSD School Development Plans.

AIR recommended that (1) specific objectives underlying whole child goals be more clearly defined; (2) appropriate
assessments be devised; and (3) programs and services be developed to meet identified needs.

The major survey included in AIR’s Appendix is the CHKS.  This biennial state-mandated survey provides substantial
information from students in grades 5, 7, 9, and 11, on AIR’s three identified sectors of whole child education.  Besides
the focus on risk and prevention (issues of alcohol, tobacco and other drug use, violence, and safety), CHKS provides
analyses of “external assets” and “internal assets.”  CHKS defines and measures external assets as resiliency factors in
the home, in school, and with peers (caring relationships, high expectations, and opportunities for meaningful
participation).  CHKS defines and measures internal assets in the areas of empathy, problem solving, and goals and
aspirations.

The California Healthy Kids Survey
During the 2002-2003 and 2003-2004 school years, PAUSD administered the CHKS.  This survey, administered biennially,
is required by all school districts receiving Drug Free Schools funding.  The survey is administered to all students in grades
5, 7, 9, and 11.  It is an anonymous, voluntary, confidential student self-report.  Parent permission is required.  CHKS was
administered again in fall 2005.  We anticipate the results in spring 2006.

According to CHKS standards, a school district must collect completed answer sheets from a minimum of 60% of the
students at each surveyed grade level to produce representative data.  In PAUSD for the 2003-2004 CHKS, all grades met
the criterion with 62%, 79%, 66%, and 60% response rates, respectively, for grades 5, 7, 9, and 11.  This is an arbitrary
criterion meant as a general guide for suggesting whether the sample of respondents was representative of the students at
those grade levels and, consequently, whether generalizations from the data to the overall population are warranted.  These
issues exist even with an 80% response rate.  For purposes of drawing conclusions about the overall PAUSD student
population from this report, the students responding are most likely a good representative sample of the overall population.

CHKS provides information on the use of alcohol, tobacco, and other drugs; perceptions regarding health risks of such use;
violence and safety-related behavior and experiences; and physical health. The AIR report identifies risk and prevention as
one of three broad sectors of whole child education.
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Figure 20: 2003-2004 CHKS Risk and Prevention Items

Measure Grade 5 Grade 7  Grade 9  Grade 11

Had at least one full drink at least once in my life 0% 12% 35% 60%

Any alcohol or other drug use, past 30 days n/a* 10% 23% 42%

Ever smoked a whole cigarette 0% 3% 11% 21%

Any use of cigarettes, past 30 days n/a* 2% 10% 14%

Safe at school, all of the time 68% n/a* n/a* n/a*

Safe out of school, all of the time 35% n/a* n/a* n/a*

Safe or very safe at school n/a* 71% 66% 81%

Been pushed or hit (beyond playing), on school property, past
12 months

39% 39% 33% 19%

Had mean rumors/lies spread about you 38% 41% 43% 37%

Had property stolen/damaged on school property, past 12
months

n/a* 24% 34% 29%

Been harassed or bullied on school property, past 12 months,
due to ethnicity/race/nationality, religion, physical/mental
disability, gender, sexual orientation (five hate-crime reasons)

n/a* 24% 30% 20%

Exercise, dance, or play sports, 5 or more days each week 66% n/a* n/a* n/a*

On at least three of the past seven days did demanding
physical activity for at least 20 minutes

n/a* 90% 75% 58%

“During the past 12 months, did you ever feel so sad and
hopeless almost every day for two weeks or more that you
stopped doing some usual activities?”

n/a* 18% 24% 32%

* n/a = question not asked at this level

In addition, CHKS provides measures of external and internal assets.  The three areas of external assets surveyed are:
caring relationships, high expectations, and meaningful participation.  All three areas are measured in four environments:
school, community, peers, and home.  CHKS external assets are one measure of school/community climate, the second of
the three broad sectors of whole child education identified by the AIR report.
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Figure 21: 2003-2004 CHKS External Assets, Percent of Students Scoring High in External Assets

Measure Grade 5 Grade 7  Grade 9  Grade 11

External Assets, totaled across environments (1-4, below) 81% 72% 64% 71%

     Total, Caring Relationships 82% 72% 65% 70%

     Total, High Expectations 89% 79% 69% 77%

     Total, Meaningful Participation 23% 50% 38% 42%

1. School Environment, Total 64% 46% 31% 39%

2. Community Environment, Total n/a* 72% 64% 71%

3. Peer Environment, Total 57% 67% 67% 74%

4. Home Environment, Total 86% 81% 69% 70%

* n/a = question not asked at this level

Internal assets are defined as empathy, problem solving, and goals and aspirations.  In addition, for grades 7, 9, and 11,
internal assets also include cooperation and communication, self-efficacy, and self-awareness.  CHKS internal assets are
one way of measuring the social-emotional-physical learning of students, the third whole child education sector identified in
the AIR report.

Figure 22: 2003-2004 CHKS Internal Assets, Percent of Students Scoring High in Internal Assets

Measure Grade 5 Grade 7  Grade 9  Grade 11

Internal Assets, Total 56% 73% 68% 72%

     Cooperation and communication n/a* 61% 52% 52%

     Self-efficacy n/a* 68% 56% 61%

     Empathy 45% 61% 63% 67%

     Problem solving 39% 52% 49% 44%

     Self-awareness n/a* 68% 55% 50%

     Goals and aspirations 61% 88% 83% 93%

* n/a = question not asked at this level

California Physical Fitness Test

The state-designated physical fitness test, the Fitnessgram, is given each spring to all students in California public schools in
grades 5, 7, and 9.  The Fitnessgram assesses six major fitness areas including aerobic capacity (cardiovascular endurance),
body composition (% body fat), abdominal strength and endurance, trunk strength and flexibility, upper body strength and
endurance, and overall flexibility.

The 2004-2005 California Physical Fitness Report, Summary of Results for Palo Alto Unified School District and for California
overall is presented in Figure 23.
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Figure 23: 2004-2005 California Physical Fitness Report, Grades 5, 7 and 9
Percent of Students Achieving Healthy Fitness Zone Standards

           Grade 5             Grade 7            Grade 9

PAUSD CA PAUSD CA PAUSD CA

Aerobic capacity 75% 58% 84% 60% 86% 51%

Body composition 80% 66% 87% 67% 89% 67%

Abdominal strength 85% 80% 94% 84% 98% 81%

Trunk extension strength 98% 87% 81% 89% 97% 84%

Upper body strength 87% 67% 75% 69% 92% 69%

Flexibility 68% 66% 67% 72% 83% 69%

6 of 6 standards 40% 25% 39% 29% 61% 27%

5 of 6 standards or more 71% 51% 69% 55% 88% 53%

4 of 6 standards or more 87% 72% 86% 75% 96% 72%

Community Service

Community service hours performed by high school students are cumulative over the four years of high school, entered on the
student database in 100-hour blocks, and noted on the high school student’s transcript.  Community service hours may be
considered a useful whole child indicator by providing a measure of citizenship.  Examination of the student database shows
that 220 2004-2005 grade 12 students out of 768 (29%) by graduation had performed 100 hours or more of community service
during their high school years.

Visual and Performing Arts

Participation of students in the visual and performing arts may be viewed as a whole child measure in the area of aesthetic
interest (appreciation and/or participation).   The subject of visual and performing arts was added to the University of California
admissions requirements for fall 2003.  This requirement is met by the successful completion of one year of visual and
performing arts high school course work.  Given that the majority of PAUSD students seek to meet the UC A-G admissions
requirements, meeting this requirement in itself is not necessarily a good indicator of student interest in the visual and
performing arts.  However, students surpassing this requirement by taking course work beyond one year does provide some
indication of the importance and appreciation of art to students.

With respect to the 2004-2005 grade 12 students:

• 745 or 92% met the UC requirement for one year of course work at grade C or better in the visual and performing
arts.

• 474 or 58% exceeded this requirement by successfully completing more than one year of course work in the visual
and performing arts.

Participation in High School Athletics

Participation of students in high school athletics may be viewed as a whole child measure in the area of athletic participation.
These data are based on the annual Athletics Participation Survey filed by each high school with the California Interscholastic
Federation.  The survey counts participants in each sport and, therefore, provides only duplicated counts (i.e., if a student is
participating on three teams, that student would be counted three times).  This duplicated count shows 2,021 participants,
grades 9-12, for the 2004-2005 school year.  This participation rate based on duplicated counts would be 59%.
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PART II: GOAL AREA 2

EDUCATIONAL SUPPORT

An informed and engaged community . . . enhancing public and private support for
public education.

GOAL 2a: Cultivate and sustain an informed and supportive community through
effective use of and collaboration with local and state groups.

GOAL 2b: Develop new, diverse, stable revenue streams to support our educational
programs and facilities for students.

GOAL 2a.  Cultivate and sustain an informed and supportive community through effective use
of and collaboration with local and state groups.

Goal 2a supports the District belief that an engaged community will add to the District’s capabilities and will assist the District
in maintaining a superb educational program.

Summary of Progress Goal 2a

• The Superintendent and Cabinet continued to work collaboratively with the Board to ensure that issues in the
community were addressed.  This was done through individual phone conversations, email, and Board reports.

• The Superintendent and Cabinet continued to meet with District, community, county, state, and national groups to
discuss education issues and funding of public education.  Examples include:  American Association of School
Adminstrators (AASA), Association of California School Administrators (ACSA), Palo Alto Chamber of Commerce,
California School Employees Association (CSEA), Diversity Committee, Northern California Superintendents, Palo
Alto Educators Association (PAEA), Partners in Education (PIE), Building For Excellence Program Review
Committee, Property Committee, PAUSD Parent Teacher Association (PTA), Palo Alto Rotary, Palo Alto Realtors
Association, Santa Clara County Office of Education (SCCOE), Schools for Sound Finance (SF2), Site Council
representatives, and Suburban School Superintendents (SSS).  District administrators also visited each school site
and most classrooms.

• Three editions of the community newsletter and six editions of the PAUSD employee newsletter were distributed in
calendar year 2005.

• The Superintendent initiated implementation of three curriculum nights—one in each of the three priority focus areas
of assessment, writing, and emotional-social wellness of students—in order to involve interested members of the
community in the work of the District.

Activities Undertaken in Support of Goal 2a in 2005

1. To communicate and collaborate with parents, students, and the broader community in a variety of appropriate ways
to support our schools:

• Continued to communicate to the community by providing information and informing them of ways to support
schools, e.g., eNews, the Superintendent’s message on the Web site, community newsletters, and meetings.

• Continued to collaborate with Palo Alto Partners in Education (PIE), the PTA, and other school groups.

• Worked with the broader Palo Alto community (non-parents, seniors, and the business community) to provide
information and develop ways to collaborate.

• Convened the Student Nutrition Services Committee to support the kickoff of the restructured program in
2005-2006 and to formulate metrics for program assessment and improvement.

• Initiated a process for updating Board policies.
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2. To advocate for educational issues on local, state, and national levels:

• Participated in appropriate organizations supporting educational issues, e.g., Suburban School Superintendents
(SSS), Educational Records Bureau (ERB), Northern California Superintendents, Schools for Sound Finance
(SF2), California Large Suburban School Districts (CALSSD), and California School Boards Association (CSBA).

• Met with the PTA Council, presidents, and local PTAs regarding school issues and legislation.

• Continued to meet with local municipalities and groups (City, County, Santa Clara County Office of Education) to
collaborate on a variety of issues.

• Continued to work with legislators at the county, state, and national levels on legislation that will positively impact
the District.

• Continued to hold School Site Council and Diversity meetings.

• Initiated a Superintendent’s Community Discussion Group of individuals or representatives from community
groups not normally involved with the District.

Next Steps on Goal 2a

Next steps for Goal 2a will be:

• Continue to participate in a wide variety of community, state, and national organizations relevant to the PAUSD
mission.

• Continue to hold voluntary brown bag lunches with staff at school sites in spring 2006.

• Continue to offer curriculum nights to the community on District priority focus areas.

• Conduct a process to engage the community in discussions of program priorities.

• Engage the community in a broad-based discussion of the possibility of considering changes in attendance areas
based on changing population density areas projected for Palo Alto.

• Continue community meetings and develop strategies for informing the community about how to be engaged with the
District.

GOAL 2b.  Develop new, diverse, stable revenue streams to support our educational programs
and facilities for students.

This goal addresses the need for more abundant resources to restore budget cuts that have impacted staffing and
instructional support and to continue to enhance services to students.

Summary of Progress

• The Superintendent and Cabinet worked collaboratively with the Board to ensure that Board members are current on
the impact of state-level decisions on the District and to inform local budget decisions.

• The Community gave approval to a new parcel tax with the passage of Measure A.

• Negotiations were completed with classified, certificated, and non-represented employees, in spite of having a large
portion of available revenue absorbed by increased health benefit costs.

• The Garland site was leased, creating $650,000 per year in additional revenue per year.
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Activities Undertaken in Support of Goal 2b in 2005

1. To generate new revenue through an extended and expanded parcel tax and public-private fundraising measures:

• Worked with the community to pass Measure A, the new parcel tax.

• Continued to work with PIE on raising parent and community financial support for our schools and the possibility
of an endowment fund to support educational priorities and long-term sustainability.

• Continued to work with local organizations on community fundraising.

2. To explore and implement other ways to generate revenue, as appropriate (lease/rental income, sale of services,
fees, etc.):

• Negotiated the lease of the Garland school site.

• Began work to convert excess utility expenditures into revenue stream for school level instructional priorities
through a Comprehensive Energy Reduction Program (CERP).

Next Steps on Goal 2b

Next steps for Goal 2b will include:

• Develop a 20-year Facility Master Plan incorporating facility educational and design specifications, renovation,
planned maintenance, as well as a financing plan and schedule.

• Plan for an orderly and thoughtful future expansion of facilities due to enrollment projections that forecast continued
increasing enrollment over the next decade.

• Continue to work with employee associations to negotiate fair and responsible compensation.

• Develop a plan to incorporate leases and civic center activities to generate revenue.
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PART III: Ongoing District Work
In addition to initiatives undertaken specifically to accomplish the strategic goals, District departments support the goals
through ongoing work designed to provide rich and balanced services to students, parents, and staff.  All departments are
responsible for ensuring that district activities, programs, and services are in compliance with state and federal mandates and
are administered in accordance with the policies and regulations of the school district.  The following table presents highlights
of such work undertaken in 2005.

Activities Involving Multiple Departments

1. Provide information and reports to the Board and attend Board meetings.

2. Provide data to state and federal agencies as required by law.

3. Plan, administer, and monitor budgets, both general and categorical.

4. Communicate with site administrators, visit schools, and attend school activities.

5. Recommend selection, assign, train, supervise, and evaluate department staff.

6. Address legislatively mandated items as they occur.

7. Meet with parents and community members as needed.

8. Develop and revise policy recommendations to maintain compliance with state and federal laws, and to carry out the work
of the district.

Superintendent’s Office

9. Prepare Board Meetings (30 scheduled), includes preparation of packets, minutes, and agenda setting.

10. Publish community newsletters, three per year.

11. Publish Up-to-Date, the PAUSD employee newsletter, six per year.

12. Continue communications with the Board.

13. Conduct regular meetings:  senior cabinet, cabinet, management retreat, ILT, leadership, principals (K-12, K-5, 6-8, 9-12).

14. Conduct regular site visitations (18, September-December).

15. Conduct regular staff lunches (18, April-June).

16. Conduct regular meetings:  Diversity Committee, Superintendent’s Discussion Group, School Site Councils, PTA, PIE,
Stanford, speaking engagements as requested.

17. Participate in meetings with employee associations (PAEA, CSEA).

18. Continue community outreach:  May Fete, Moonlight Run, Black and White Ball, B4E Open House, PTA Equity Event.

19. Continue involvement in organizations:  SF2, ERB, SSS, ACSA, Rotary, NorCal Superintendents, City Superintendents,
County Superintendents.

20. Participate in other committees as needed, e.g., School / City Liaison Committee, Property Committee, PRC, parcel tax.

21. Continue to work with District’s health and benefits providers to keep costs as low as possible.
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Activities in Business Services

22. Develop, monitor, and control District budget, communicating with and providing current data to all departments and the
Board.

23. Study student projections for enrollment growth and facilities capacity.

24. Allocate staff and financial resources to schools.

25. Plan for future maintenance and construction needs.

26. Provide maintenance services for buildings and groups.

27. Provide custodial and security services to schools and sites.

28. Provide transportation for District students.

29. Provide food services for students.

30. Provide and maintain technology infrastructure for schools and sites.

31. Provide District telecommunications services.

32. Provide purchasing services to schools.

33. Manage the District Workers’ Compensation program.

34. Coordinate insurance coverage and claims for the District.

35. Coordinate the School/City Liaison Committee.

36. Coordinate emergency preparedness planning.

Activities in Educational Services

37. Review and adopt instructional materials in accordance with state curriculum adoption cycles and district needs.

38. Develop and coordinate agendas for principals’ meetings and cabinet meetings.

39. Calculate and monitor instructional minutes, K-12.

40. Serve as District Uniform Complaint Procedures Office and respond to parent complaints.

41. Prepare District reports and plans, such as State of the District, Strategic Plan, and Work Plan.

42. Approve research projects and surveys.

43. Monitor lotteries for placement of students in elementary and middle school choice programs.

44. Conduct regular Steering Committee meetings with Instructional Supervisors to coordinate secondary curriculum,
instruction and staff development.

45. Monitor development, approval, and implementation of School Development Plans.

46. Oversee summer curriculum writing projects.

47. Recruit and assign intern counselors to each elementary school, and coordinate services of Adolescent Counseling
Service interns to the secondary schools.
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48. Oversee Special Education, including student assessments, IEPs, program placement, litigation, budget, staffing.

49. Oversee 504 Plans.

50. Oversee student placement in Alternative Programs (Opportunity Classes, Middle College, Alta Vista, Community Schools).

51. Oversee transition programs for Special Education high school students.

52. Coordinate and monitor programs for Department of Rehabilitation, WorkAbility 1, Work Experience, Regional
Occupational Program, Tech Prep, and Perkins programs.

53. Supervise District nurse and psychologists, and oversee counseling services.

54. Coordinate California Healthy Kids Survey.

55. Facilitate community meetings convened to enhance student support.

56. Determine priorities and establish an implementation cycle for changes relevant to instructional technology infrastructure.

57. Implement guidelines, practices, and materials related to access to protected information.

58. Conduct biannual security assessments on network and computer systems.

59. Oversee maintenance of the Library Plan as approved by the Board of Education, including updating of library collections.

60. Oversee Information Technology, including PAUSD network, systems, and Help Desk.

61. Develop Technology Plan.

62. Submit annual E-Rate application.

63. Oversee PAUSD Web site (Internet, Intranet).

64. Supervise the Technology Professional Development Program.

65. Coordinate District and secondary technology meetings.

66. Supervise student data management system and maintenance of student records.

67. Oversee purchasing and inventory of hardware and software at all sites.

68. Review PAUSD School Accountability Report Card (SARC) compliance with state requirements and adjust as
appropriate.

69. Oversee state testing programs, e.g., STAR (CA Standards Tests, CAT6, Writing, CAPA), CAHSEE, CSU EAP,
Fitnessgram.

70. Oversee local assessments, e.g., ERB WrAP, MARS.

71. Provide data reports for School Development Plans, assessment reports, and SARCs.

72. Provide data analysis (test results, API, AYP, Year’s Growth).

73. Plan and present staff and leadership team professional development activities and retreats.

74. Coordinate pre-professional teacher and administrator degree program partnerships with local universities.
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75. Develop and coordinate staff development day agendas and the professional development calendar (including summer
workshops), and monitor attendance for the professional development growth units earned.

76. Oversee the GATE identification process.

77. Conduct SARB meetings as needed.

78. Conduct expulsions hearings and provide recommendations to the Board.

79. Conduct Secondary Records committee meetings.

80. Project and monitor enrollments school by school.

81. Manage the registration and assignment of students to schools.

82. Oversee the Voluntary Transfer Program (VTP).

83. Oversee Central Attendance, including attendance investigation and verification and complaints.

84. Manage the intra/interdistrict transfer process.

85. Coordinate the English Language Development Program, including state and federal reports, CELDT testing and reports,
ELD teacher support, placement of primary language tutors, and Economic Impact Aid & Title III budgets.

86. Prepare and monitor the K-12 Consolidated Application (Con App) and Local Educational Agency Plan (LEAP).

87. Oversee all aspects of Summer School enrichment and intervention programs, including program development, teacher
and administrator hiring, transportation, registration, collaboration with Special Education, etc.

88. Oversee the Academy Programs.

89. Oversee the K-12 Art Programs.

90. Oversee the K-12 Music Programs.

91. Oversee and schedule the Elementary Traveling Team.

92. Manage the BTSA induction consortium to ensure appropriate training for new teachers to achieve standards for the
professional clear credential.

93. Oversee district curriculum resource teachers in literacy, math, science, technology, and GATE to coordinate curriculum,
instruction, and staff development at elementary level.

94. Plan expansion of alternative programs for increasing numbers of students with special needs.

95. Provide training and communications for staff and parents on diversity awareness issues to maintain an inclusive culture
for learning.

96. Develop, implement, and assess educational programs.

Activities in Human Resources

97. Determine staffing needs, taking into consideration enrollment projections, leaves of absence, resignations, retirements,
and other changes. Identify funding sources for all positions.

98. Prepare for and respond to County audit of credentials and teacher placement.

99. Conduct negotiations with employee groups on multi-year collective bargaining agreements.

100. Manage the recruitment, selection, hiring, placement, monitoring of progress, and determination of employment status of
all District employees.
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101. Provide support services to all staff in planning for personal issues around health needs, retirement, maternity, family
emergencies, illness, and leaves of absence.

102. Hire, place, and monitor substitutes for all positions.

103. Provide payroll services, including information sessions for employees on financial planning through the use of payroll
deductions (Cal STRS, 403B, 457, and 125 Plans).

104. Facilitate joint committees established in negotiations (e.g., calendar, benefits).

105. Administer and handle grievances and employee disciplinary matters.

106. Update and communicate seniority lists to prepare for reorganization if necessary due to budget reductions.

107. Identify via individual interviews the compliance status of teachers vis-à-vis No Child Left Behind requirements.

108. Examine systems that include electronic tracking of on-line applicant files for more efficient distribution and review by
supervisors.

109. Continue to improve working conditions through problem-solving with the Palo Alto Educators Association (PAEA) and
California School Employees Association (CSEA).

110. Complete assessments and decision-making regarding granting of permanent status to certificated probationary staff.

111. Administer and evaluate the District’s benefits plans in conjunction with the Joint Benefits Committee.
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Business Services—Ongoing Work

Mission

The mission of Business Services is to be the best in providing professional, high quality, courteous, and timely business
services for our customers.

This section includes data and discussion on:

• Source and use of funds

• Growth in property tax revenue, enrollment, and square footage of facilities

• Free and Reduced Lunch program

Basic Aid Status

PAUSD is one of approximately 70 basic aid districts in the state. A basic aid district receives only the minimum guaranteed
state level of funding per Average Daily Attendance (ADA), because income from local property taxes exceeds the entitlement
under the regular revenue formula. In the state budget for 2005-2006, PAUSD once again did not receive the $120 per
student basic aid allocation, and there is also no funding for enrollment growth.  PAUSD’s projected property tax increase for
2005-2006 is 5%.  With enrollment growth of 1.53%, the property tax increase per student is lowered to 3.41%.

The figure below shows the amount of property tax revenue that is in excess of what the District would receive if it were simply
a revenue limit district.

Business Figure 1: Additional Revenue Resulting from Basic Aid Status
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Source of Funds

Local taxes represent 68% of the District’s total revenue. The parcel tax approved by the voters on June 7, 2005, provides
approximately $9.0 million in annual revenue for six years, through June 30, 2011.

Business Figure 2
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Use of Funds

The bulk of the District’s revenues (83%) is spent on employee salaries and benefits.  Unified school districts are required by
law to spend at least 55% of total expenditures on classroom related expenses including teachers and teacher aides.  The
District maintains a percentage well over 60%.

The remaining 17% of the budget funds contracted services, supplies and materials, capital outlay, and other expenses.

Business Figure 3
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General Fund

General Fund income increased for the six fiscal years up to 2002-2003.  This was due to growth in property taxes fueled by
rising property values in Silicon Valley and increased state funding for categorical programs.  With the advent of the “dot com
bust,” commercial property taxes continue to be adjusted downward, reducing property tax growth.  In addition, the District has
had increasing enrollment and skyrocketing health and welfare costs.  This “perfect storm” has led to budget reductions
totaling $6.5 million and a reduction in reserve funds of $3.4 million over the last three years.  The new parcel tax in         
2005-2006 restored $2.4 million of the cuts and higher property tax revenue in 2004-2005 replenished $862,000 to the     
Basic Aid Reserve.

The financial picture has improved a little in 2005-2006 with the passage of the new parcel tax and better property tax growth
outlook.  The new parcel tax is bringing in additional $3.5 million in revenue.  While 2005-2006 property tax growth is projected
to increase between 3.86% and 8.03%, the District is prudently using 5% for budgeting purposes at this time.  State income,
again for this year, has been reduced by the state take-away of categorical funds and the loss of $120 per student in basic aid
funding.  The deficit in the current year is due to expenditures funded by revenue received at the end of June 2005.

Business Figure 4:  General Fund Income, Expenses and Surplus (Deficit)
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Growth

Business Figures 5 through 7 show growth in property tax, enrollment, and property tax dollars per student for PAUSD. The
projections are based on the 2005-2006 eleventh day enrollment of 10,706.

The majority of funding comes from property taxes, independent of enrollment. As enrollment increases, there is a decrease in
available property tax dollars per student.

Property tax revenue growth reflects the cyclical nature of the economy and real estate prices in Silicon Valley. In the four
years preceding 1997-1998, property tax revenue per student actually declined. The sharp recession that hit the valley in 2001
drove PAUSD into another down cycle during 2002-2003 and 2003-2004.  Property tax growth has improved since 2004-2005.

Estimate

Data Source:  First Interim Financial Report
Date:  December 13, 2005
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Business Figure 5: Property Tax/State Basic Aid/State Categorical Funds Growth

Business Figure 6: Enrollment Growth
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Business Figure 7: Property Tax Revenue Growth Per Student

Total Property Tax Revenue Per Student
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Enrollment Projections

Business Figure 8 below shows Building for Excellence (B4E) capacity by school level compared to current enrollment and the
low-to-high projections for the next five years.

Business Figure 8: B4E Capacity by School Level in Comparison to Current Enrollment and Low-to-High Projections

Elementary Schools Middle Schools High Schools

B4E Capacity 5,186 2,575 3,900

2005 Actual 4,754 2,428 3,436

2006 Estimate 4,696 to 4,899 2,447 to 2,537 3,404 to 3,532

2007 Estimate 4,622 to 4,967 2,472 to 2,594 3,416 to 3,665

2008 Estimate 4,689 to 5,157 2,430 to 2,579 3,471 to 3,871

2009 Estimate 4,618 to 5,167 2,485 to 2,690 3,492 to 4,021

2010 Estimate 4,533 to 5,247 2,470 to 2,735 3,524 to 4,137
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Square Footage Under Roof

Square footage under roof increased between 1996-1997 and 2002-2003. This was due to the number of classrooms required
for enrollment growth and class size reduction. This year, with the Building for Excellence program nearly complete, there was
no increase in square footage of our buildings.

Business Figure 9: Growth in PAUSD Square Footage Under Roof
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Free and Reduced Lunch Program

Eligibility for free and reduced lunch service is based on family income and number of children in the family. As shown in
Figure 10, the number of eligible students has increased 10.5% in 2004-2005.

Business Figure 10: Free and Reduced Lunches
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Human Resources—Ongoing Work

Teacher Retention

We have been tracking the retention rate of newly tenured teachers for the last seven years.  What percent of new teachers
who become tenured remain in the District for at least five years?  Teacher cohorts tenured in the spring of 1997, 1998, 1999,
2000, 2001, 2002, and 2003 have been tracked to determine the number remaining in the District three years after the tenure
decision—in 2000, 2001, 2002, 2003, 2004, 2005, and 2006.  Since a teacher must teach in the District for a minimum of two
years to receive tenure, the five-year retention target is reached three years following the tenure decision.  During the
economic boom years, our retention rate decreased every year.  That downward trend reversed with an increase of 12% in
2004 and another 12% in 2005.  For 2006, the retention rate has dropped by 9%.  Fully 83% of our new teachers who met the
tenure standards in 2003 have taught in the District for five years.

HR Figure 1.  New Teacher Retention Rates, Three Years Following Tenure Decision
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Teacher Retention

HR Figure 2.  Tenured Teacher Retention by Year and School Level
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Administrator Retention

There continues to be a high level of stability among administrators along with a balance between administrators who begin
their administrative careers in the District and those who have prior administrative experience.

With regard to retention, two longevity measures are of interest:  length of service in the District and length of service in the
same position.  

HR Figure 3.  Administrator Longevity, 2005-2006
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Administrative Position Changes

An examination of administrative positions that changed from 2003-2004 to 2004-2005 indicates that approximately 80% of
administrative positions were unchanged from one year to the next.  The changes that did occur were caused by transfers,
career changes, and position reductions.  For 2004-2005 the administrative staff was reduced by 3 FTE positions in the
budget reduction process.  In addition seven administrators were transferred within the district to fill internal positions.
The chart below shows percentages and number of positions.

HR Figure 4.  Administration Position Changes, 2005-2006
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Classified Longevity

HR Figure 5.  Average Years of Longevity of Classified Staff by School Year and Employee Group
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Certificated Hiring

HR Figure 6.  Ratio of Teacher Applications to New Hires
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Compensation and Benefits

Beginning in 1998 it became apparent that PAUSD was unable to retain qualified teachers as they moved to other districts or
jobs with a more competitive compensation package.  Staff began a process to reverse the losses, and in June 2001 the Palo
Alto community generously approved a parcel tax to maintain programs, increase teacher salaries, and add to its current K-3
class size reduction program for grades 4-11.  After giving no salary increase for 2003-2004, teachers’ salaries were
increased by 2.23%.  This increase helped PAUSD keep its compensation among the top eight districts in San Mateo and
Santa Clara counties.

HR Figure 7.  New Teacher Beginning Salaries (BA + 30, Step 1)
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Compensation and Benefits

HR Figure 8.  Full-Time Teacher Distribution on Salary Schedule (537 Teachers)
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Appendix 1:  List of Acronyms

Acronym Meaning Comments
AIR American Institute of Research

API Academic Performance Index

AVID Advancement Via Individual Determination

BTSA Beginning Teacher Support and Assessment

CAHSEE California High School Exit Exam

CAPA California Alternate Performance Assessment

CAT 6 California Achievement Test, Sixth Edition

CCR Coordinated Compliance Review

CELDT California English Language Development Test

CHKS California Healthy Kids Survey

CST California Standards Test

CST ELA California Standards Test in English/Language Arts

CST Math California Standards Test in Mathematics

CSU EAP California State University Early Assessment Program

ELD English Language Development Used to refer to program

EL English Learner Used to refer to student

ELA English/Language Arts

ERB WrAP Education Records Bureau Writing Assessment Program

ESLRs Expected Student Learning Results

FOS Focus on Success Gunn High School study skills program

GATE Gifted and Talented Education

IEP Individualized Education Program

MARS Mathematics Assessment Resource Service

MSAT2 Middle School Advisory Team

NCLB No Child Left Behind Act

NCTM National Council of Teachers of Mathematics

NRT Norm-referenced test

OCR Office for Civil Rights

(PA) PIE (Palo Alto) Partners in Education

SARB School Attendance Review Board

SARC School Accountability Report Card

SAT SAT College Board examination

SAT9 Stanford Achievement Test Series, 9th Edition

SDAIE Specially Designed Academic Instruction in English

SIP School Improvement (School Site or School Development) Plan

SST Student Study Team

STAR Standardized Testing and Reporting CA state testing program

TACKLE Take a Closer Kid Look Early PAUSD intervention program

TESA Teacher Expectations and Student Achievement Staff development program

VTP Voluntary Transfer Program

WASC Western Association of Schools and Colleges
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